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ABSTRACT

Abstract of a Major Applied Research Project Presented
to Nova University in Partial Fulfillment of the

Requirements for the Degree of Doctor of Education

A UNIVERSITY APPROACH TO COORDINATED NEEDS
ASSESSMENT AND PROGRAM DEVELOPMENT FOR

RELATED CURRICULUM IN THE UPTOWN
COMMUNITY OF CHICAGO: PLANNING

EDUCATIONAL POLICY

By

George P. Grimes, Jr.
1975

This study was designed to collect and analyze data for

a needs assessment of the Uptown Community of dhicago. Base-

line data about the people residing and/or living in Uptown,

their needs, fears, hopes, and expectations, and information

regarding the causes and remedies of Uptown problems were

included in this study. Participants in the study included

persons from virtually every racial and ethnic group; those

active in more- than forty agencies and/or organizations in

the community, and a cross section of age groupings from

various vocations and professions.

Three procedures were used to collect data: the Nominal

Group Process technique, a survey questionnaire, and personal

interviews.

The data were collected, compiled, and analyzed to iden-

tify both the needs and the educational programs most appro-

priate for fulfilling them. Descriptive techniques were
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used to analyze responses from open-ended questions.

Responses acquired by personal interviews were compared

to those gathered from the Nominal Group Process method and

the Survey Questionnaire. Response patterns obtained from

eacii'OT the three instruments were found to be essentially

the same. In general, persons involved in the Nominal Group

Process and those personally interviewed tended to respond

in greater detail and offer more alternatives than respondents

to the written survey questionnaire. The similarity of re-

-Sponses would appear to establish the reliability of the in-

struments.

The research indicated what courses, programs, and ser-

vices were offered by Northeastern Illinois University and

the Community College and how the Uptown residents felt those

courses, programs, or services should be added to, upgraded,

or modified.

Recommendations include a model for a, Life-Centered

Educational Curriculum Plan, and suggestions for further

research.

9
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Attachment

I. Slides and Cassette Tape Presentation*

Directions: Time: Approximately 8 minutes

1. The slide projector and cassette tape
are played simultaneously.

2. After focusing, depress the "font:lard"
button on the advancer switch while
beginning the cassette tape.

3. Advance frames at the tempo of one
second per frame until slide tray
completes its cycle of projecting
all the frames.(142 frames).

4. After one complete cycle to the
accompaniment of the song, "The Niggers
Are Coming", continue through a second
cycle, at approximately a rate of
two seconds per frame. The second
cycle is accompanied by the song, "Papa
Was A Rolling Stone". Both songs
are on side one of the cassette tape.

* Author suggests viewing/listening before
reading manuscript.
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CHAPTER I

INTRODUCTION

A UNIVERSITY APPROACH TO COORDINATED NEEDS ASSESSMENT AND
PROGRAM DEVELOPMENT FOR RELATED CURRICULUM IN THE UPTOWN

COMMUNITY OF CHICAGO: PLANNING EDUCATIONAL POLICY

Purpose

The purpose of this project was to conduct a needs

assessment among the citizenry residing within the Uptown

area of Chicago to plan educational/institutional policy

for Northeastern Illinois University in coordination with

similar policy that was being established at the new Com-

munity College.

The products growing out of the needs assessment were

developed through a "Joint Tenancy" with the newly located

Community College (presently Mayfair Community College) and

the four year institution now serving the area - Northeastern

Illinois University.

Data obtained from the study were used to design a com-

munity based Life-Centered Curriculum for the College of

Education at Northeastern Illinois University and for the

new Community College presently being planned for the Uptown

community. More specifically this research sought to gain

information about the peoples of Uptown in order, (a) to

describe and understand the community, (b) to determine the

kinds of educational programs which the community members

feel Northeastern Illinois University and the new Community

15
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College should offer, (c) to investigate suggestions for

solutions to specific problems related to Uptown, and (d)

to make curricular recommendations to the Central adminis-

tration of the two institutions of higher education.

A slide-cassette tape presentation was developed to

introduce the reader to an understanding of the Uptown

community.

Organization and Format

In Chapter I a frame of reference for the entire study

is outlined, including the purpose, background of the study,

major issues, limitations of the study, definition of terms,

and sources of information. An extensive review of pertin-

ent literature and a historical overview of the Uptown Com-

munity is also presented.

In Chapter II the research procedures and methodology

employed are presented. This chapter centers on sources of

data, development and,implementation of survey instruments,

development of an interview schedule, a discussion of the

Nominal Group Process format, the research design, and treat-

ment of data.

In Cliipter III, the data collected by the three sets of

procedures are presented and analyzed. This includes an an-

alysis of the information obtained from the survey question-

naire, material gained from personal interviews and data

collected from nominal group process techniques. Appropriate

tables and/or figures are presented.

A mOdel for a Life-Centered Education Curriculum de-

16



veloped by Raines (1973) serves as the framework for in-

tegrating the findings at the end of this chapter. This

model is adapted to the community needs of the Uptown Com-

munity. As Willie (1967) stated,

"The university must seek to educate
leaders from and for all levels of
community, partly because all levels
of community need leaders and partly
because truth comes only from the
fusion of a ndmber of viewpoints, and
that university education must become
involved with current controversial
issues."

Chapter IV presents a brief summary of the entire study,

recommendations for planning and action, and implications for

further research.

Background of the Study

The Uptown Community lies in the northeast quadrant of

Chicago. Northeastern Illinois University has provided ser-

vices, primarily educational, in that area for the past

decade. In Appendix A is a historical commentary on Uptorn.

"This is the place that one hairy-
chested men's magazine tried to label
as, 'the toughest neighborhood in
America', and although such a tag
might be ludicrous, Cross (1974),
Uptown most often does get mentioned
in the same breath as something bad -
scandalous nursing homes, wretched
housing, exploited workers, mean
saloons, overcrowded mental hos-
pitals, and abject poverty."

The racial and ethnic diversity and the area manifests

itself in single and two family homes, half-way houses, multi-

unity apartment buildings, nursing homes, and high rise con-

. dominiums.

17



The people of Uptown run the gamut from the indigent

to the wealthy. Some notable residents include George Halas,

owner of the Chicago Bears; Jacob Bruck, newspaper cartoon-

ist; Benjamin Willis, former superintendent of Chicago's

public schools, and many doctors, lawyers, and professional

educators.

As DeBat (1975) states,

"The neighborhood has one of the city's
largest Japanese-American colonies. It
also is known for its Southern White,
American Indian, and Latiao population,
but among the neighborhood's 79,000
residents you'll find nearly every
ethnic group known to Chicago. Up-
towners say 32 languages and dialects
are spoken at Senn High School. Up-
town is also a neighborhood involved
with itself. Some 17 block clubs and
neighborhood homeowner's groups are
working to upgrade the community and
their efforts have had a positive
effect on property values. The new
college and the improving school sit-

. uation in Uptown has attracted a
number of young families to the
neighborhood. If a big home and a
1arge family are what you're looking
for, Uptown is the place to live."

The improving real estate values in Uptown may be a

tributed partially to efforts of community organizations

working with local financial institutions to increase the

flow of mortgage money into Uptown. For example, one of the

more vocal of the many community organizations in Uptown, the

Organization of the North East, (0.N.E.), has obtained signed

agreements from five area financial institutions committing

them to relend an increased percentage of savings deposits

drawn from the Uptown Community.

The population of Uptown is nearly as heterogeneous as

18



its housing and commercial facilities.

groups of poor Appalachian Whites Native American (Indians),

Latinos Blacks, Orientals, a heavy concentration of senior

citizens, and many recovering mental patients.

Probably less is written about the Appalachian White

residing in Uptown than any other racial or ethnic group.

However, a new oversized paperback Voices from the Mountain,

by Guy. and Candie Caravan, mixes a blend of personal stories

songs, and photographs to portray the region's people - their

struggles and their few triumphs.

A quote from the Caravans (1975), "The real story of the

Appalachian today is the attempt by mountain people to retain

the humanistic elements of the old culture and at the same

time to adapt to the pressures and demands of the urban techr

nological society."

It was the intention of this study to identify problems

in the area of Uptown pertinent to the educational mission of

Northeastern Illinois University determine the perceptions of

the community citizenry regarding these problems, and develop

strategies that Northeastern Illinois University might employ

in redesigning its curriculum.

The urban university has many opportunities to serve the

community. In fact, it is mandated to encourage "greater

attendance by disadvantaged groups, more effective use of

limited space, to become more sensitive to needs of business

and industry, and increase availability of part time student

work." Mayhew (1964) further adds that urban institutions of

higher learning, "Offer greater adult education opportunity

19



have proximity to cultural attractions."

Some strategies for developing educational policy which

are adaptable to personal human needs are identified by Max

Raines in his publication entitled, Life-Centered Education.

An identification of the barriers which prevent individuals

from being self-fulfilled needs to be pin-pointed, according

to Raines, before significant education programs can be in-

itiated. "Only then", Raines states "will an individual

have an investment of self in experience while attempting to

satisfy personal needs. By developing competencies in life

transactions the individual can reconcile personal needs with

societal needs." Raines (1973)

Review of the Literature

The major issue for this study was basically a question

of how the two-year college, serving virtually the same pub-

lic as the four-year university, can be involved with the

various constitutencies in Uptown and help them to help them-

selves.

Following is a brief synthesis of the literature most

pertinent to this study.

What is a need in the context of community life?

A review of the literature reveals that there is no

single or precise meaning to the term."need".

Webster's (1973) defines need as, "1. necessary duty:

OBLIGATION; 2. lack of something requisite, desireable, or

useful; 3. a condition requiring supply or relief: EXIGENCY;

4. want of the means of subsistence: ,POVERTY.

20



In, How Adults Learn, Kidd (1973), speaks of what should

be the needs of persons, "But there is a great part of human.

life, human achievement, and human dignity, that is not at

all comprehended by even the best intellectual standards."

He continues, "There are.other kinds of worthiness to be

sought after and nourished."

Universities involved in community issues must discover

what the citizenry wants and ought to have. The needs of a

particular age group, the adult citizen, whom Havighurst

(1952) would place by age bracket in his "Later Maturity"

category are often neglected. Teachers of adults are at-

tempting to give greater recognition to the fact that those

older people who achieve success are not execptions to the

general rule.

Peers (1958) wrote,

"We have known hundreds of cases of men
and women for whom, at the beginning,
serious reading was an effort and the
putting together a few sentences in
writing a terrifying task, who have
overcome these difficulties in their
tutorial classes and, by the end of
their courses, have acquired new in-
tellectual interests and new powers
of expression in speech and writing."

Other concepts of need must be considered, however, in

order to present a clearer vision of need in the Uptown com-

munity.

Setting up a local community adult program suggests the

complete understanding of the important components of organ-

ization. Crabtree (1971) states that, "The success of adult

basic education at the local level depends largely on com-

21



munity involvement." A basic ingredient in establishing

such a program is the need to inform the adult population.

Another ingredient is the formation of community committees.

Havighurst continues,

"The community committees serve: (1) to
persuade the community to accept meaningful
responsibility for the adult basic education
program; (2) to identify those areas of the
community where neighborhood programs are
needed; and (3) to publicize the program
through all forms of the mass media."

In a revealing article.in the Winter, 1975 issue of

Adult Education, Penfield speaks to the extensive controls

instituted over the extension idea that led to the con-

clusion that service values were inconsistent with academic

standards. She cautions all to be wary, "Today, .as fiscal

imperatives result in an unprecedented concern for the edu-

cation of adults, the real possibility exists that insti-

tutional takeover will obliterate all that is unique to

adult education." Penfield continues, "The issue is whether

adult education will serve their sponsoring institutions or

the adult population's learning needs." A final warning by

the author,

"It may be that rather than clinging to
the university as a base of operation,
adult educators must break away from its
hegemony and develop alternative, possibly
autonomous, operating bases."

It is necessary to ascertain whether needs of community

citizenry are defined by "objective" criteria - for example,

the behavior of the needy person - or by a person's own

view of his human condition. penfield (1975)

2 2



Congreve (1968) in his final report to the Urban Ed-

ucation Development Project, indicates that the feasibility

study sought to develop an operational plan for necessary

dialogue between the University of Chicago and The Woodlawn

Organization (T.W.0.) by addressing itself to the following

questions:

"(A) What are the critical problems and
educational needs in a community?, (B)

What new ideas can be generated and
implemented in response to the problems
and needs?, (C) What new ways of working
together need to be established? and
(D) How can the new institutional re-
lationships and activities be financed?'

A basic objective of this project was to determine

whether "needs" are determined initially or whether ser-

vices actually define needs. The establishment of a com-

munity service agency often will bring forth clients not

identified previously as "in need" because previously there

was no facility to meet their needs.

Determination of Need

Who shall determine the educational need of Uptown?

Will it be a determination by the citizenry; by the

various service agencies; by the two institutions of higher

learning?

Should it be an amalgamation of all constituencies

actively involved?

Literature reviewed assumed and even urged a strong

unity of effort among community groups. However, a dif-

ferent premise was voiced by Steiner (1930), who wrote in

his textbook that, "Society is made up of elements more or

23



less antagonistic to each other, which must through a proceOs

of accomodAlon, develop a working arrangement that will re

solve the conflicts and make consistent progress possible."

Devine (1922) wrote that, "The educational and pre-

ventive social movements of the present century have a

common method consisting of research, publicity, and prop-

oganda, which...is fairly distinctive." One aspect of this

was described as having "for its object the coordination

of resources of the community...and planning for future de-

velopment of a community's social work."

Ferver (1969) suggested another dimension:

"Title I of the Higher Education Act of
1965 has demonstrated that institutions
of higher learning can make an important
contribution to the solution of community
problems through community service projects.
But there are limitations, the greatest
of which are lack of adequate program
funds and mounting program needs, par-
ticularly for programs relating to the
problems of the poor in our central
cities. The great potential is in de-
veloping Title I into an urban extension
service with organizational linkages be-
tween federal, state, and urban govern-
ments, urban citizens, and urban-grant
colleges and universities."

There appears to be a choice between focusing attentiorl

on services or on the relationship among the groups needing

and supporting services. On the one hand, agencies and ser-
.

vices are directed toward consumers; on the other hand, one

of the purposes of group interaction is the mobilization of

resources and the development of services for people.

The Lane Report of 1939 represented a synthesis of

earlier views, although it tended to emphasize services and

2 4



coordination more thah direct work with groups. The "Lane

Report" reflected in its key recommendation that the general

aim of community organization is to, "Bring about and main-

tain a progressively more effective adjustment between social

welfare resources and social welfare needs."

Emerging Leadership.

How will leadership grow out of the needs assessment

phase? Will it be through the political structure such as

the Model Cities Program, the Democratic-and/or Republican

party structure, the many and diversified ethnic groups, or

the Community Organizational group? Is it to be "grass

roots" in composition or a highly organized, sophisticated

leadership?

The leadership must reflect the subgroups in the Uptown

community, but it is necessary to know whether the leaders

are really representative of their groups.

One of the most significant examples of leadership is

that of Dr. Samuel Shepard of St. Louis..-an his efforts to

apprise the citizens of St. Louis of the Banneker Group

Schools project, he exercised his leadership abilities by

presenting a continuing challenge to the entire community.

Az Passow (1963) said,

"By literally saturating the district
with parent meetings, communications
of all kinds, and radio programs, Dr.
Shepard has influenced significantly
the community's atti.itudes toward the
importance of educittion and toward
understanding the'heed for higher
school achievement4" In each school,
assemblies, contests, field trips,
and radio programs (including a

25



mythical character named 'Mr. Achiever'
urge children to attend regularly and to
worx for higher accomplishments. Be-
ginning with the signing of a 'Parent's
Pledge ct Cooperation', parents are advised
how to help their children schedule home-
worx time, how to provide proper facil-
ities and atmosphere for home study, how
to 'get tough' about finishing homework.
'Hints for Helpful Parents' itemizes
suggestions for parents. Children in
the area are surrounded by the motto:
'Success in School Is My Most Important
Business', with achievement charts for
extra reminders. Non-school agencies
allot homework time in their programs.
TeacherS are instructed to 'stop teaching
by IQ score', to abandon their attitudes
of condescension toward the children, to
keep standards high and to help the chil-
dren attain higlidtandards. Even the area
merchants are enlisted; they discourage,
loitering and truancy during school hours
and display education materials."

COordination Of Effort::

HoW candlaplicatiOn Of agency effort be.avoided?

It is believed that through a Joint Tenancy". as

postulated earlier, the efforts of the two institutions

of higher learning will guard against duplication through

scrutiny of the a ctivities of each institution. Concrete

suggestions made to various target groups would eliminate

wasteful efforts or reduplication of services.

Involvement of Citizenr

How can maximum involvement of the citizenry in the com-

munity be attained in the area of.program development:process?

In the area of program development the institutions of

higher learning serving the Uptown area must elloW the indi-

vidual to participate in decisions, mast encourage the par-

26



t4-CipatOrY Consumer rather _than just the spectator,: PI (3-tclr

Educ-
to establish what Raines refers to as a Life-Centereu a,

tion Curriculum.

Raines' rationale for a Life-Centered Education Cul'tic,

ulum is stated as his,

"Central Thesis - the ag3itv2la and humane
siety has a moral obligation to provide
its members with developmental assistance
in acquiring those transactionalcompet-
encies necessary for arreconciling
sonal needs with societal expectat?-ons,
and b) discovering meaning in their lives
through their essential life roles."

Under the general theme of maximum involvement co0

izenry, the most important aspect was the advancemen
, of

interests of disadvantaged groups in the Uptown commu'"

narti
Primary effort was to promote the interests of these ; -c-

ular groups by increasing their input in decision malci'llg'

their social status, and their potential power.

In this effort to advance the interest of disadValitaged

groups, the work of Grosser (1965) offered a model.

senting one approach to community work with disadvant°5e

groups, he states that the purpose .of this aPproach
.0 to

engage,

"The poor in decision making, both to
overcome apathy and estrangement and
to realign the power resources of the
community by creating channels through
which the consumers of social welfare
services can define their probleMs and
goals and negotiate on their behalf."

ula,
Sufficient basic information regarding the n

of
eeds

town was required to allow institutions of higher leafflillg to

become more effective in relating to the various ethnj'c con,
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centrations in that cornmunity
The study reflects 00

each institution, but also 'ec

\
apoPerati

a-not 11
depoildent Ptoaches bY

4 Q1.

17 approach::

Potential
dO

As -I,

by the two involved institu \'0tiOY tit5-ii°e tIle
each institution in cooperatiliv 'k,ri.,cilluill cleV

Emphasis is on the expandi/ 1,3f10- changing

1°Ipment.
,P4 4,,ions atld

structures of urban institutior rii01.1e. larnirig. palolaAs

and Oswald (1972) cite four ItS 1\1)10"
_y in *le

for the "new" college student'
Programming

" (1) The great concSAL
the..Paoas 4

ities of urban caiTIPtwi, AI\
I c l'ull-

g 31 12fa itcult,' (2)
the lack of awarenes:740, '`O- p" -1' re-% viii 6 oircl,,..
garding the daily prvA; 'A\10 all3get18tarIce5
of life in the ghett,yqA) P'levant' niodels
which are not particv, 41\ %. conflit° Urban
educational probleMsd,/ ex,k1.J (4/ sic a Qt 1#thi rh

oarises over such nlat X\I P4rient mptionsssl, -"
and directions, staff/ 4 3-' Pa,k aria-

k, v.' ..ty re14,. ro-
motions, assignmentsi/ k.1100'

,1011_

and office location:
/

relationship between cv -40 `--

_.,::::1eitil.vi°.LArnerican

d nrxi

As Silberman (1970) statSA:t .1.1,-

education requires, and will nv '.\ poP' t ut, a new
417,%

AoN,

othev:tsities, onkind of
.

4 S I

the one side, and public scylooX P- -."tn

The utmost importance of u Nril.t3i irjvc3117Thent is an

added dimension to the above sv 'Alleflt '
4,1CINk. ide

Arnez (1970) found the f°' 5-Pc Ilt as indicati°n
At4t.- 114 41enS

ofinvolverrientbyagro .

V'kl 01:

p4
"Faced with the dileP:ir k\pf q=Cl:t
space and the need f(iiiic,014 Pi.t-y and
compounded by popt11aaxV defiIn' tovercrowded sub-stanviqk' hot.17cgalilli..?
Uptown Area People'sae Zkl,j,09,0 of 1---4-on
WAPPC) residents MavAbp,"1 -,tue-7,.th-alld
use patterns in collrAd "'",, 4

11.t1- ,,,,,Sfirm or architects a/' 'Aafiri-
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"This group opPoses the construction of
non-re 4 sdenti al buildings which would.,

force residentsto relocate outside ofuptown. For this reason, the proposed
site for an Uptown campus of a City
Co1lege (which the city Council recently
failed to pass) was rejected by many Up-
town residents."

CoMITInn
ity organizations are invariably the catalyst

for citizen involvement in local issues. The work

of Saul AlihskY, states Pruger (1969), illustrates some

aspects
the social action approach,

"Alinsky is fond of pointing out that
machiavelli wrote The Prince to tell
the 'haves hoW to keep it,' while his

fto. show the have-nots how
to take it away from them..' He has
given greatest importance to build-
ing an effec tive organization to engage
in the kinds of action that will con-
vey a sense of power to its members and
will reflect that power to its adversaries.
Through the disciplined use of power,
an Alinsky_type organization seeks to
hecorne74noreasingly effective in assert-
ing its interest against those in auth-
ority who have hitherto disregarded the
group 0
percei

r its mmbeers because they were
ved as powerless."

Orgailations differ significantly in terms of need. How-iz

ever, social action and /or citizen involvement will take

place effectively, depends on an understanding of the use of

the Power if that power is to be effectively exercised.

Austin (1969) identifiea'

ations,

:five types of civic action organiz-

.1. The self-he 1P, mutual-aid, community
development association. This is
autonomous, focused on problems with-
in its area, .and does not engage in
contest tactics.
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2. The junior partner association. Here
an outside organization develops-the-
group to increase the effectiveness of
service delivery or to participate in
planning. It is focused on a Partic-
,ular area and uses non-contest methods.

3. The petitioner association. This is a
local, autonomous organization concerned
with getting action from organizations
outside the area that are responsible
for providing services. The approach
may be agressive, but contest tactics
are not used.

4. The militant association is autonomous.
It demands actions of outside organiz-
ations by use of contest tactics.

5. The service-providing association. Lo-
cally controlled, this type provides or
controls direct services to an area.
It is sometimes Called a community cor-

,, poration."
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CHAPTER II

PROCEDURES AND METHODOLOGY

Collaborative Arrangements

Collaborating with this writer on the Major Research

,Proposal was Mr. John Fiduccia, a faculty member at Mayfair

Community College in Chicago. There are commonalities in

. each of the participants' documents; therefore, a rationale

for some evident overlapping of effort is stated.

As the participant from Northeastern Illinois Univer-

sity, a four year teacher preparatory institution, the

writer was responsible for four distinctive components of

the study. Those components were in the areas of Research,

Training, Articulation, and Dissemination.

Both the university and community college studies were

conducted by persons who had access to assistance and infor-

mation regarding the Uptown area. Mr. John Fiduccia is a

member of the Northeast Community College Department of

Communications as well as a member of the Uptown Community

Goals Committee.

This researcher is Director of Student Teaching at

Northeastern Illinois University and has worked in Uptown

for the past ten years. The project attempted to accomplish

through a descriptive research format, an evaluation of the

effectiveness of the two phases. The results of the data

analysis were made available to community persons in Uptown,

as well as the faculty of the two involved institutions of

17

31



higher learning.

This participant was responsible for making recommen-

dations derived from the results of the Needs Assessment

phase and disseminating those recommendations to the ad-

ministrations of both institutions. It was his respon-

sibility to conduct articulation sessions for the faculties

of the two involved institutions of higher learning:

Because of the many and varied target groups in Uptown

and the mobility of the constituencies, there was a need to

keep abreast of new information regarding changes in policy,

leadership, and the emergence of potentially new target .

groups.

Because of the magnitude of the study and the diversity

of the Uptown community, it was necessary for two researchers

to accumulate data for a need analysis leading to a Life-

Centered Curriculum.

Suggestions in the form of a position paper were made

by this investigator to the faculty at Northeastern Illinois

University as a result of the study.

A model for a "Life-Centered Education" curriculum was

presented to the various departments in the College of Edu-

cation at Northeastern Illinois University. Recommendations

for development of programs at the institution were made.

The following section deals with the validity, variables,

data, and samples of the needs assessment, and the extent to

which the results can be generalized.
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Community Backg1S211.4_ Data

-Qtion about the uptown community wasGeneral i nforw,

acquired throug Personal interviewa, a review:of literatureh

pertaining to Uptown (see ApPendi a local community),

,fact book - U S Census Data' Model cities inforMation

sources and ten Years eXPe4ence w0rici7ng in that cOMmunity.

Additional data gathere.. through use of the Nominal

Group Process

vestigators.

instrument devel oped by the in-and a surveY

-i e pre sentation was aThe si cassette tap-de
dsource for gathering commnnity backgr oun data..

Selection of Samples

Population samPles were identified and designated as

target groups. Survey and schedules were form-

ulated, as well as Procedur

intervieving

al stens utilized in implementing

the Nominal GrcouP Process tech
nique.

Meetings of c oramunitY organizations were attended where

time was given for explanatlOn and distribution of the sur-

vey instrument's.

Persons of nterests and life-similar i

styles Hying in Uptown were i dentified. Fourteen groups,

initial contacts. Theagencies, or organi Zations served as

numbers of par ticipants in each grouP are also indicated.

They are:

A. Model Cities Repre sentatives

1. Stockton School oco-Flust, Ten participants
2. Montrose Model citieS 0ffl-ce Three participants

3. Political Structure pers onnel Two participants
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Educational Institutions

1. Elementary And High $choQ1
2. Day Care and Head Start
3. Higher Learning
4. Teachers and Aides

. Civic Action Groups

1. Peoples COmmittee for Control
of the Community College (PCCC)

2. uptown Field center

Pr*Vate

D. Appalachian Whites

E. Asians

F. Latino-Americans

J.

Blacks

Native Americans

Religious

Senior Citizens

1. uptown Center
2. New Lawrence House

K. Law Enforcement

L. Youth Groups

M. Health Services

N. Uptown Chicago Commission

Parochial)
_

rigtY-tWo' Participants
Seven particifsants
Thirteen participants
Eight participants

Eleyen partiCiPantS .

SeVenOartiPipantS.

Eigleen participants
FOur 'partiCiPants

TigentYrohe participant's
--

Eig4tIrtioiPants

Seven ,partioipants

-Nine participants

Nine participants
Forty-seven participants

Eleven participants

Eight participants

Twentprnine participants

Two participants

Members of the above target groups participated in personal

interviews, Van De Ven and Delbecq s Nominal Group Process

format, or responded to the survey instrument.

Of the 365 residents and/or persons employed in Uptown

to whom the questionnaires were sent, 135 responded. This

represented 37% of the total group polled. The geographical



distribution of the respondents in Uptown, as well as the

various interest groups represented would appear to mini-

mize the possibility of an unbiased sample. The persons
_

polled represent the following cultural groups: Latin-

Americans, Blacks, White Appalachians (Mountain people),

American Indians, East Indians, White Anglo-Saxons, Asians,

and Europeans. Various religious groups are represented,

as well as assemblages of people with commonalities, such

as senior citizens, mental health agency persons, educators,

business persons, politicians, government employees, com-

munity action adherents, youths, and news media personnel.

Thirty-six persons residing and/or employed in Uptown

were personally interviewed. Many of these individuals

hold official leadership positions in the public or private

sectors. They are associated with at least one of sixteen

organizations, agencies, busiaesses, or public and private

institutions located in Uptown. They represent within the

interview sample multi-ethnic populations, education, senior

citizens, religion, law enforcement, legal aid services, and

politicians.

Rationale for selecting the interview technique was

based on Tuckman's (1972) discussion of the relatilp merit's

of the interviewing versus the questionnaire technique as

presented in Table 8.1 of his book. Response-keyed questions

assisted in determining which subsequent questions, if any,

were aske.d as a follow-up.

Since this research was descriptive in nature, there

were no presumptions about the conclusions of Phase One.
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As: AxmstrongJ1974) state's, "Good:researchers tend tO be

quite cautious and conservative

clusions".

in their statement of con,-

To avoid encountering the "research resistance" which

developed in most over-studied inner city communities,

research data were gained by having as many personal con-

tacts with Uptown constituents as feasible. The personal

interviews, attendance at commOnitY organization meetings,

and the Nominal Group Process technique were attempts to

avoid "research resistance".

The sub-sample selected for personal interview purposes

was representative of a cross section of the area of Uptown.

Data Collectioo

The;Survey guestionnaire. The survey instrument was

developed by the researchers, (a) to involve constituencies

regarding their personal priorities in planning an educa-

tional curriculum for the two institutions of higher learning,

(b) to gather opinions from the leadership in Uptown, and

(c) to elicit suggestions from the citizenry in order to de-

velop solutions to their problems.

A basic criterion for designing the questionnaire was

whether the answers contributed valid data to the analysis.

After a rough draft the instrument was developed it was a

ministered as a pilot study to several persohs in the Uptown

area, including school principals, directors of agencies,

students at the university living H Uptown, and fellow

colleagues at the universitY who have either lived or worked



in Uptown', -or both.

This field,:test resulted inIn°cIA tans 1h do
the

instrument partiCUlarly in terx j11

Loe

The field test verified the adeqoacy: p que°

items, and length of the survey instk.

After successful development °E 00.09Y &rlatrument,

the various target groups were cont4 ,a00/141,

an"'"

instrument distributed to those Yr°14

In the survey instrument th%
kt.66, .

rqe
queg.L, ,ere

pr10 ked- (°e
groups in the Uptown area four

Appendix B).

The introduction to the que011, ,he
'W7 ge4

searchers efforts at compfling a 9 p.9111.10.0

needs assessment for Northeaste1 7 'tte

new community college to be located 4
m

Jthe persont responding Were ty thno
suo

respontes received would bp analVeca p004tql the,
:to ,

minittrations of both:educational f-es 4 to
1101A10°

each target group.

The survey instrument was pri t 01
'11

for the Latino groups represented 14 A.
j1 vp-

i
.

1....t0

Questionbne asked: what Kinds

programs, and services would yOU lik VP' Qp co
tile .

NhanitY 4e0e

to offer? Examples of courses progk,

ItIgi
tViceS

parenthetically indicated with acleclkA 9ace
skte 'It' real'

t ons
%

Sb
4rlish la 91*re

following each set of examples.

In Question Two, the same quest& 0 ask e r
ct

spondents as in Question One, but c4k t1/3..t
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to Northe astern Illinois university rather than the naw

cOMmunity college.

Question Three inquired: HoW can Northeastern I llinois

UniversitY and the new community college in uptown Work to-

gether in the offering of Courses, eduCatiOnl aag_Eara.S.., and

serv ices?

.How could your organization or agency work with No rth-

eastern Illinois univesity and/0 r the new communitY college

in Uptown? was
Question n

researchers

.onr.

Both were identified as to rlame a d colleg-

iate title, while each person returning the survey instru-

ment was asked to indicate onlY their.title and organization

potentialor a The instrume each-gency.

respondent Personally.

nt was aa-dressed to

nA letter explaining the intet of this studY was sent

to targe t grou-kJ constituencies. When no resonge was forth-

coming, a second follow-up letter was sent. If necessary,

a telephone call was made, and in some cases, personal

visit to the cotituent was arr anged.ns

Table 17 records the rank order and 'fre cauencY Of re-

sponses to Questions Two, Three, and Four by each identi fied

agency, organi zation, or interest grouP responding-

personal interviews. The Purpose of th% personal in_

tervi ews was t ,a) to che ck the reliability Of random sampling

of the resP°ndents to the s urvey i rument, and (b) tonst pro-

vide cpportuni ties for more in-de Pth reepons%s to some aspects

concer the needs of the uptown communitY. Sub-questions

were designed to elicit elabbrative clarifying, explanatory,



or interpretive responses.

Nominal group process. This study provided an oppor-

tunity by using the Nominal Group Process format to learn

more than the judgements of the citizens regarding the pro-

grams, courses or services offered by the two institutions

of higher learning as "satisfactory", "superior", "unac-

ceptable". Those judgements were usually open to a variety

of interpretations.

The Nominal Group Process allowed the researchers to

meet with many target groups, wherein the members of the

groups could critically relate their concerns in an un-

threatening manner. As Van De Ven and Delbecq (1971) es-

pouse, the process can be used to

Identify and enrich the researchers'
understanding of a problem by pro-
viding judgemental statements amen-
able to quantification,

2, arrive at a set of hypotheses con-
cerning the meaning and effec.ts of
determinate aspects of the problem
area, and

3. focus attention on the major areas
of inquiry defined by the users
themselves in their own argot which
may be pursued in greater detail by
means of interview of questionnaire
instruments."

The evaluator works with the group of those having sim-

ilar experience relating to the problem being explored.

The most positive feature of the Nominal Group Process

was the opportunity for multiple involvement of target groups

to define problems or needs, then rank and rate the items in

their own terms. The format clarified items for both re-
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searchers and participants through discussion (see Appendix.1).

The Validity of the variables is directly related to

the survey instruments and the structure of the interviews

Which were used for two purposes: (a) to identify the

target groups in the community, and (b) to investigate

selected aspects of the researchers perceptions of the

heeds of the community. The quality of the data derived

from the survey instruments and interviews is directly

.
related to the following factors: (a) the clarity of the

statement, (b) the ability of those included in the survey

to interpret the statements as intended, and (c) the skill,

knowledge, and technique of the investigators in phrasing

the questions precisely. The field tests of the adminis-

tration of the survey instrument and interview schedule,

along with revision of both, held response error to a min-

imum.

The populations first selected for survey were those

felt to be most representative of the community. Basis for

target group selection was enhanced by the working inquiries

from many respected and involved persons in the area, and

through a thorough examination of previous studies conducted

in that community. gee Appendix C for a comprehensive

listing of all the populations surveyed.

It is recognized that the data gathered are not ex-

haustive. The study is limited to only those variables

touched on in the survey instrument,.personal interviews,

and the nominal group process format.

During the field testing phase, it was discovered
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th4t many of the community persons felt it an impositiO to

respond in writing to the survey questionnaire. They gall.-

erally felt it was somewhat impersonal. In addition, '°1e

serlior citizen groups surveyed found that resPonding

writing 4as a difficult process and dc.finitelY not a 91"aasilr

Therefore, that particular group's responses Were gained

through the Nominal Group Process and personal intervi '

with refreshments made available bY the investigative

Treatment of Data

The questionnaire was sent to 365 residents and/o
Per,

scals employed in Uptown. One hundred and thirty-five

spnded, representing 37% of the total.
ed

As the questionnaires were returned they were pl .4

the following 18 constituency groups: educator,
ofcr

law e- c--

merlt, senior citizen, youth groups, community aides, teacher
S

aides, Spanish-speaking, Asian, Native Americans, Eilac,-
1L,

ews

i

media, community action, White Appalachian, and relig0
us

groups.

Each group was scrutinized separately. The respoOf3es

to each question were analyzed, categorized, and freelleYqu

tabulated.

Rank order was determined bY frequency totals. Oa re'

sPonses receiving the highest frequency count was ranicc-

first; the lowest frequency being ranked lowest. In Oa

eveht two or more responses received the same frequena

menItal health agency, business, politics, government, °

coLiht, the tabular arrangement assigned was the averae
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of the tied ranks.

Application of Havi hurst's-gai

The study incorporated the

Developmental Task Models:

A. Early Adulthood
B. Middle Age
C. Later Maturity

Life
The above tasks were woVen

cla

pk, TrayIs
proach of Max Raines', Potential %.0 4ctiona

velopment. (See Appendix D)

A P ectA
14). i , .it .L. --pria.

This combination suggeste,A Nvoa oz accowe

co"tii.i,lishments a person must learn Nke -ouggeatec-lm,t_e hea1thY

I

and satisfactory growth in aoc.m, AO Qy Havight°15

P lc Oich
"A developmental task,r0 tOoriod ill
arises at or about a (31,%ri Pacessful
the life of the indiv Opis h k:,...

achievement of which J',000"to er taaks
piness and to sucoe0s 1.1k)Z latiess in
while failure leads t(//0171, the
the individual, di5aPP4 \s;1,1 0,YAter ta
society, and difficult'

J Aenta ill
The melding of the above a;' \'t,0 the venll

/6, .j.on f044A
Circles Diagrammatic method of V \1,101, '` in AppendiX V.

dc %) n _tatio
The Venn Circles DiagramOs- --e00 c'fforded an

0
instrument for combining RaiJestjwterltev_2z14.:for Trans-

actional Development with Havigl'

Models.

This approach gave a
..denOion

geoIfle1 '0 the pr0cess
A., xy Of

of searching for the needs of thy tj,2°1 uPt0lon.

Appendix E also shows the S' are" illoluded

,31
t Devein

Raines' Potential Areas for Trs- r1 A000- -Pment.
1, Action

areas include some of the kinds Nk.000- s People need.

in

These



and deserve help with, in a life-centered curriculum.

are referred to as potential areas for development.

on the diagrammatic Presentation, the intersection of

They

the Venn circles are areas in which Havighurst's and Raines'

Models show Comm onality.
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CHAPTER III

FINDINGS

Nominal Group Process Data

Six target groups participated in the Nominal Group

Process format.

The Process accomplished a number of objectives: (1)

it'allowed the group to identify, rank, and rate critical

problem-centered areas in the field of higher education;

(2) it provided a means to aggregate individual judgments;

and (3) it allowed for multiple individual inputs at a single

time without domination by outspoken leaders of militant bent,

unbalanced participation, or threatening areas of questioning.

This chapter analyzes the data collection from the fol-

lowing target groups:

A. Educators
B. Law Enforcement Personnel
C. Senior Citizens
D. Youth Group Members
E. Community Aides
F. Community Action Organizations

Educators

The first analysis of a target group was the priority

rankings of the persons in education in Uptown are?, schools.

Forty-seven teachers and four administrators participated in

the Nominal Group Process, allowing for five groups with a

facilitator for every ten persons.

In Table 1 is depicted first rankings of the five groups

of Educators, Table 2 shows the final ranking based on a 100

point scale, while Table 3 indlcates relative importance as

expressed by a composite of all Educators' groups.
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Table 1

Relative Importance of Courses, Programs, and Services
as Expressed by Educators - First Ranking

Group Al (Eleven Participants)
Courses, Programs, and Services Total Score Rank

1. Determine needs of students - 43 1st

2. Employment programs 31 2nd

3. Language training for oral-
written skills 30 3rd

4. Transfer programs 18 4th

5. Day care facilities 12 5th

6. Upgrade present job 8 6.5

7. Parent Effectiveness Training 8 6.5
(P.E.T.)

Group A2 (Ten Participants)

1. Family guidance and planning
service 41 1st

2. Urban ecology 27 2.5

3. Reading laboratories 27 2.5

4. Vocational guidance 15 4th

5. Consumer education courses 12 5.5

6. Job opportunities 12 5.5

7. Bicultural courses 9 7th

8. Senior citizens services 4 8th

9. Housing 3 9th

Group A3 (Ten Participants)

1. Parent Effectiveness Training 54 1st

2. Community Services 31 2nd

3. Aptitude Testing services 27 3rd
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Table 1 (continued).

Group A3 (continued)
Courses, Programs, and Services Total Score RAnk

'4. Human relations programs 18 4th

5. Vccational guidance 11 5th

6. Gerontology 7 6th

1. Day care center 3 7th

Group A4 (Ten Participants)

1. Flexible college programs 60 1st

2. Human relations 31 2nd

3. Extension services broadened 28 3rd

4. Community oriented programs 18 4th

5. Bilingual education 11 5th

6. Employment upgrading 2 6th

Group A5 (Ten Participants)

1. Parent Effectiveness Training 59 1st

2. Urban living programs 30 2nd

3. Vocational programs 26 3rd

4. Child care 15 4th

5. Employment opportunities 12 5th

6. Housing 8 6th
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Table

Relative Imp ortance of coures programs, and Servicer:
as Expresse vd.ucators Final Ranking

Grouz___________AvElE._,Ten P4 . ants)rtici
Courses, Pr° rams, and servIces Tota Score RanR--

1. Day care facilities 346 1st

2. Parent Ef fectiveness Training 281 2nd

3. Employment PrOgraMs 201 3rd

4. Bilingual progr ams teache
rs* 201 4th

5. Determine needs of students 103 5th

* Added durinS___this hase

Group A2(Ten Participants)

----___--_.---

1. Family guidance and lannirig service 216

2. Bicultural courses 191

3. Reading lab orato ries 142

4. Vocational guidance 112

5. Senior citizens servicea 108

6. Urban ecology 100

7.

8

Housing

Consumer educatinn uroesco

81

49

GtouP Al (Ten PartieiOns)

1. Parent Effectivsnes Training 2s 87

1st

2nd

3rd

4th

5th

6th

7th

8th

1st

2. Day care cneter 241 2nd

3. Gerontology 210 3rd

107 4th4. COMMunity serViCes

5. Vocational guidance 93

6. Human relations prograins 62
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Table 2 (cont4nued)

Group A4 (Ten Participants)
Courses, Programs, and Services Total Score Rank

Flexible college programs 220 1st

Bilingual education 206 2nd

Extension services broadened 196 3rd

Community oriented programs 189 4th

Human relations 109 5th

6. Employment upgrading 90 6th

Group A5 (Ten Participants)

1. Parent Effectiveness Training 279 1st

2. Urban living programs 221 2nd

3. Day care 214 3rd

4. Housing 164 4th

5. Employment opportunities 129 5th

6. Reading laboratory* 103 6th

* Added during this_phase

A study of Tables 1 and 2 indicates that there was

shifting of sentiment by some groups between the time of

the 1st ranking (5 point scale) and the final ranking (100

point scale), a period of approximately one hour.

The Group Al Educators moved their priority item, Day

care facilities from a 5th ranking to a 1st ranking, while

the 1st ranked in Table 1, Determine needs of students, fell

to a 5th position in the 100 point scale ranking.

Group A2 educators assigned Bicultural courses to a

second position in the final ranking after assigning that
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item to a 7th position originally.

Day care centers, an item ranked 7th by Group A3, in the

original ranking, rose to a 2nd position in the final 100 point

ranking, whereas, in Group A4, Human relations and Bicultural

education exchanged priority positions in the rankings.

Parent Effectiveness Training - P.E.T. - retained its

first priority position in Group Aqi deliberations with Child

care centers and Gerontology gaining appreciably in the final

ranking.

Table 3 illustrates a composite ranking of all five

groups of educators matching priority item with point assign-

ments.



Table 3

Relative Importance of Courses, Programs, and Services

as Expressed by Composite of Educators' Groups

Total Total ,Total Tota Tota Compos te F na

GroSil___,1.22.3LIASCOreGrouk_SarL2AScoreScoreRankin

t

, TraUin 281

.Family

Guidance

& Planning

Service 216 P.E.T. 287

Day, Care

Facilities 346

Day Care

Center, 241

MIME,

pployment

Prolidance
Bilingual

Pr° raill 169

Vocational

112

Bicultural

Vocational

Guidance

'Employment

U grading 90

MIA=
Bilingual

Education 206

Urban
Wood* ..011

---

P.m, 279 1063 1st

ay, Care 214 801 2nd

Employment 119

PAPortunities 615 3rd

566 4th

Urban Liv-

Pro ram 221 321 5th

--- Senior

Citizens

Services

Geron-

108 tolo 210 318 6th

Community Community

Services 107 Oriented

Pro rams 189

,10

296 7th

Reading

Laboratories 142

Housing 81

WPM..

msm.M=' Housin 164 275 8th

=mt. MM.

WM.. .054E6bn M... Flexible

College

Programs 210

Reading

Laborator 103 245 9th

210 10th



sxn summary, the Educ atorsA Prioriti e ,14-sted PaF nt Ef-

fect iveness Trag P.E.T. as the item asigneq the most

points, followed by Day care center facilitie, and EmPl oyment

or Vocational guidance Programs.

Of the thirteen ra nked items.in Table.3, onlY

ploYment or Vocational guidance Programs'

each grouP of Educators' priorities.

Law Enforcement personnel Grou 13

one, Em_

was included in

Law enforcement per sonnel emPlo yed by th ciiicago Police

Department in the uptown area, Participated

Group process. Thirteen Participated two

t group and sxthe firs iin the se cond.

Ele 'gen of the above w

;.:,?,;(3,01 area; nine me nd

Nominal

group5,

1:x33-ice officers,

seven

assigned in

in

d thetwo repre senteWomen juven-

ile division, tactical , and invest igative units. Two Police

administr ators (male), also Parti cipated.

The data in Table 4 revealed elfachLaw Erorcement groups,

priority ranking.

Table 4

sRelative Import ance of courses, programs, 4nd
ervices

as Expressed by Law En orce ment
Pers onnel - First R

f
-anking

1.

Cour ses, Pro

Law coursea

residents)

Grou (Seven Partici ants)
raMs, and ervices Tot1 score

(for Poliop and

2. Data processing

3. Accounting, marketing, finance

52

38

21

Rank

1st

2nd

21 3rd



Table 4 (continued)

Group Bl (Seven Participants)
Courses, Programs, and Services Total Score RAnk

4. Geriatrics 12 4th

5. Job placement 9 5th

6. Social Science courses 3 6th

Group B2 (Six participants)

1. Business courses 20 1st

2. Building maintenance courses 19 2nd

3. Senior citizens programs 18 3rd

4. Youth services 13 4th

5. Physical Education - all ages 9 5th

6. Job opportunities 7 6th

7. Legal aid services 4 7th

The final ranking of priority items for Law Enforcement

Personnel was based on the 100 point scale, the participant

assigning points as he/she personally felt about the items.

Table 5

Relative Importance of Courses, Programs, and Services as
Expressed by Law Enforcement

Personnel Final Ranking

Group Bl (Seven ParticipantS)
Courses, Programs, and Services Total Score Rank

1. Accounting, marketing, finance 212 1st

2. Law courses 189 2nd

3. Social Science courses 99 3rd
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Table 5 (continued)

Grou B (Seven Partici ants)
Courses, Pro rams, and Services Total Score Rank

3 9

4.

5.

6.

Geriatrics

Job placeMent

Data processing

87

57

56

4th

5th

6th

Group B2 (Six Participants)

1. Business courses 137 1st

2. Youth services 107 2nd

3. Senior citizen programs 101 3rd

4. Building Maintenance courses 69 4th

5. Physical Education - all ages 49 5th

6. Job opportunities 40 6th

7. Legal aid services 33 7th

8. Health services* 27 8.5

9. Nutrition programs* 27 8.5

* Added durin this phase

Table 6

Relative Importance of Courses, Programs, and Services
as Expressed by Composite of
Law Enforcement Personnel

Final Ranking

Group BI Total Group B2 Total Composite Final
Score Score Score Ranking

1. Accounting, 1. Business
Marketing, courses 137 349 1st
Finance 212

2. Law 2. Legal Aid
courses 189 Services 33- 222 2nd

5 4
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Table 6 (continued)

Group Bl
otaI
Score Group.B2

Total
Score

Composite
Score

fiEgi-
Ranking

3. Geriatrics 87 3. Senior
Citizens
Programs 101 188 3rd

4. Youth
Services 107 107 4th

5. Social
Science
Courses 99

5. --

99 5th

6. Job
placements 57

6. Job oppor-
tunties 40 97 6th

7. 7. Building
maintenance
courses 69 69 7th

8. Data
processing 56

8. ---
56 8th

9. 9. Physical
Education 49 49 9th

10. --- 10. Health
Services 27 27 10.5

11. --- 11. Nutrition
programs 27 27 10.5

Table 6 indicates the composite point totals and ranking

for Law Enforcement Personnel, both Groups Bi and B2.

Priority items dealing with business and financial sit-

uations was ranked first in the final tabulation, while Law

courses and Legal aid services were the next most important

concern of this sample grouping. Geriatrics and Youth ser-

vices followed as third and fourth ranked items. Last ranked

were Health services and Nutrition programs.
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Senior Citizens - Group C

Persons in the category of later adulthood, elder persons,

or advanced age groups were participants in another phase of

the Nominal Group Process.

Fifty-two senior citizens cooperated, with 5 group iden-

tified as groups Cl, C2, C3, C4, and C5. In Table 7 is found

the first ranking, based on 5 points for first preference,

4 for second, etc.

Table 7
Relative Importance of Courses, Programs, and Services

as Expressed by Senior Citizens
First Ranking

Group C1 (Ten Participants)
Courses, Programs, and Services Total Score Rank

1. Basic needs (economic, monetary, e c.) 44 1st

2. Nursing care and pre-venticn 41 2nd

3. Arts, crafts, paintdng 27 3rd

4. History seminars 15 4th

5. Group therapy 14 5th

6. Current events 3 7.0

7. Drama groups 3 7.0

8. Journalism classes 3' 7.0

Group C2 (Ten Participants)

1. Arts and crafts

2. Preventive health courses

3. Card games (new)

4. Guest speakers

5. Cooking courses (at senior center)

6. Bible studies 56

39

30

21

16

14

8

1st

2nd

3rd

4th

5th

7.0



Table 7 (continued)

Group C7 (continued)
Courses, Programs, and Services Total Score Rank

7. Holiday programs 8 7.0

8. Book discussion groups 8 7.0

9. Cultural field trips

10. Films and discussion groups

11. Theater groups

2 10.0

2 10.0

2 10.0

Group C3 (Eleven Participants)

1. Senior citizen center at new college 49 1st

2. Health and medical servLces 42 2nd

3. Current financial affairs 31 3rd

4. Research in senior citizen concerns 24 4th

5. Nutrition classes 9 5th

6. Field trips 5 6th

7. Arts and crafts 3 7th

8. Study of religions 2 8th

Group C4 (Eleven Participants)

1. Health classes 52 1st

2. Arts and crafts, needlepoint, etc. 39 2nd

3. Film programs 24 3rd

4. Financial services 21 4th

5. Foreign languages 9' 5th

6. Sewing classes 7 6th

7. Photography 4 7th

8. Dance and socials 3 8th

9. Transportation for excursions 2 9th
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Table 7 (continued)

Group C4 (continued)
Courses, Programs, and Services Total Score Rank

10. Needlepoint

11. Rap session

2

2

10.0

10.0

Group C5 (Ten Participants)

1. Senior citizen facility with
ramps at new college

2. Nutrition

3. Arts and crafts

4. Current events

5. Consumer education

6. Tuition waiver (over 65
years of age)

7. Cooperative stores affiliated
with college

8. Transportation

9. Meals-on-Wheels

10. Mini-bus for trips

0 45

31

20

16

13

9

7

6

2

1

1st

2nd

3rd

4th

5th

6th

7th

8th

9th

10th
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Table 8

Relative Importance of Courses, Programs, and Services
as Expressed by Senior Citizens

Final Ranking

Group cl(Ten Participants)
Courses, Programs, and Services Total Score Rank

1. Nursing care and prevention 310 1st

2. Nutrition* 217 2nd

3. Basic needs (economic, manetary,
etc.) 175 3rd

4. Arts, crafts, painting 126 4th

5. Current events 98 5th

6. Drama, journalism classes 39 6th

7. Group therapy 35 7th

* Added during this phase

Group C2(Ten Participants)

1. Preventive health courses 296 1st

2. Card games (new) 217 2nd

3. Arts and crafts 159 3rd

4. Food buying* 128 4th

5. Theater grou?s 76 5th

6. Cooking courses 41 6th

7. Guest speakers 31 7th

8. Bible studies 29 8th

9. Holiday programs 23 9th

* Added during this phase

Group C3(Eleven Participants)

1. Senior citizen center at new college 316 1st

2. Nutrition classes 291 2nd
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Table 8 (continued)

Group C (continued)
Courses Pro rams, and Services Total Score Rank

3. Health and medical services 142

4. Research in senior citizen concerns 112

5. Current financial affairs

6. Field trips 52 6th

7. Religious studies

8. Arts and crafts 39 8th

Group C4(Eleven Participants)

100

3rd

4th

5th

48 7th

1. Health classes 201 1st

2. Dance and socials 190 2nd

3. Financial services 157 3rd

4. Arts and crafts 122 4th

5. Film programs 120 5th

6. Transportation for excursions 92 6th

7. Photography 86 7th

8. Foreign languages 22 8th

9. Rap session 10 9th

Group .C5(Ten Participants)

. Nutrition 266 1st

. Senior citizen facility at new
college (with ramps) 199 2nd--

3. Health clinic* 178 3rd

4. Consumer education 89 4th

5. Mini-bus for trips '7F, 5th

6. Cooperative store 65 6th
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Table 8 (continued)

Group cc(continued)
Courses, Programs, and Services Total Score Rank

. Arts and crafts 62 7th

. Tuition waiver (over 65 years
of age)

9. Current events

* Added during this phase

35 8th

29 9th

Senior citizen groups Cl, C2, C3, C4, and C5 priority,

items were assigned a final group composite ranking in

Table 9. All of the items mentioned by members of the

individual groups are recorded with points tabulated.

a

61.
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Table 9

Relative Importance of Courses, Programs, and Services

as Expressed byComposite.of

Senior Citizens' Groups

Tota

Grou. ,C1 Score

Nursing

Care 310

Nutrition 217

Basic '6:- 175

onomic Needs

MOO..

Grou C

Total

Score Grou C

Tota

Score Grou C,

Tota

Score Grou c5

Tota Compos te F na

Score Score Ranking

Health

courses 296

Health &

Medical

Services 142

Health

Classes 201

Health

Clinic 178 1127 1st

Food

Buxing 128

Nutrition

Classes 291

dim IV" Nutrition 266

902 2nd

WftOW M.M Current

Financial

Affairs 100

Financial

Services 157

Consumer

Education 89 521 3rd

Senior Cit-

izen Center

at new

College 316

- Senior Cit-

izen Facil-

ity With

Ramps 199 515 4th

Arts; Artsl& Arts & Arts & Arts &

Crafts, Crafts 159 Crafts 39 CraftS 122 Crafts 62 568. 5th

Painting 126

04....1....

4.111.10

--- Card

games 217

ww.01 . --- 'Field

Trips

,..1111.1.M11

217 6th

Transpor- Mini-bus

52 tation for for trips 67 211 lth .

Excursions 92

MI MOW.

Current

Events 98

--- Dance &

Socials 190

1.1111.18011

190 8th

Current

Events 29 127 9th



Senior citizens rank-Nursing, Health, and Medical

Services as their number one concern as evidenced by the

1,127 points assigned (22%). This particular service, in

various forms, was mentioned by each of the five groups

independent of one another.

The second priority item mentioned was Nutrition, et .

a . with slightly over 17% mentioning that item.

The only item mentioned by all five groups, other than

Nursing, Health, and Medical Services, was Arts and Crafts,

ranked fifth, with 508 points.

The third ranked category, Financial Services was a

concern of four of the groups - totaling 521 points.

Two interesting requests listed by the senior citizens

were: Senior Citizen Center at the new college (mentioned

by two groups) and, Research in Senior Citizen Concerns.

Youth Group Mmmbers - Group D

Some of the youth groups of Uptown represented another

target group constituency involved in the Nominal Group

Process.

Seven young persons (4 women and 3 men) responded to

the challenge question,"What can a community college and/or

a four year university do to fulfill the needs of the people

of Uptown?" All were in the age bracket of sixteen to

twenty-two years.

The data presented in Table 10 illustrates the first

ranking priorities of youth group members.



WLV.,

Table 10

Relative Importance of Courses, Programs, and Services
,as Expressed by Youth Group Members

First Ranking-

4

Group D (Seven Partici
Courses, Programs, and Services

Job-getting capacities

2. Being accepted socially

3. Getting a mate

4. Coping with parents

5. Changing the educational structure

6. Becoming an "aware" person

7. Having ethnic awareness

8. Having an alternative political
structure

ants).

9. Understanding the community (Uptown)

10. Child care facilities

Total'Score Rank

27 1st

13 '2nd

12 3rd

4.5

11, :4.5

8 6.5

6.5

8th

95

Table 10 indicates that this Youth Group felt being

accepted socially and getting a mate ranked second and

third respectively in the first ranking, but these prior-

ities fell to considerably lower position in the

ranking (see Table 11).

A further rearrangement of

category, Coping

final

Priority is seen with the

with parents, moving

position to thirteenth.

Discussion by this group between

from fourth ranking

the first and final

rankings added three items to Table 11: the item promote

G.E.D. reading clinics,'etc. was ranked fifth.
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Table 11 is the final ranking by Youth Group Members

based on the 100 point scale assignment.

Table 11

Relative Importance of Courses, Programs, and Service's
as Expressed by Youth Group Members

Final Ranking'

Grou D (Seven Partici ants)
Courses, Programs, and Services Total Score Ran

1. Job-getting capacities

2. Having ethnic awareness

83

2nd

Having an alternative political
69 3rd

. Becoming an 'aware" person 66 4th

5. Promote G.E.D., reading clinics, etc.* 61 5th

6. Understanding the community (Uptown) 59 6th

7. Being accepted socially 55 7th

8. Child care facilities 53 8th

9. Changing the educational structure 47 9th

10. Greater recreational and social
activities* 45 10th

11. Vocational guidance opportunities* 39 llth

12. Getting a mate 33 12th

13. Coping with parents 20 13th

Added during this phase

struCture

Probably the most interesting statistic growing out of

the Youth Group members' participation is that they had more

priority items per capita than any of the other groups; 13

being listed in Table 11. As only seven were in the group,
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this statistic takes on added importance.

Youth Group members were concerned about

getting capacities as a number one priority.

Judging from the items listed; the Youth Group also

seemed to be more realistic than the other groups involved

with the Nominal Group Process. In contrast to their ex-

pressed needs are the somewhat,more realistic, immediate,

and secure priorities of the other groups participating in

the Nominal Group Process.

Community Aides - Group E.

The next group participating in the Nominal Group Process

was a Community Aide group, composed of eight persons em-

ployed as teacher aides in Uptown schools, but differenti-

ated from teachers because of their unique roles.

Table 12

Relative Importance of Courses, Programs, and Services
as Expressed by Community Aides

First Ranking

Group E (Eight Participants)
Courses, Programs, and Services Total Score Rank

1. Making school policy decisions 27 1st

2'. Upgrade Day Care facilities 23 2nd

3. Develop vocational and career
counseling 19 '3.5

4. Parent Effectiveness Training 19 3.5

. Employment opportunities 11 5th

6.. Transactional Analysis (Harris) 9 6th

7. Influence Political Decisions 7th



Table'12 (continued)

Group E (Eight Participants)
Course Pro rams, and Services Total Score Rank

Upgrade teacher preparations In
field of community awareness

. PrO rams for the aged

8.5

8.5

Table

Relative Importance of Courses, Programs and Services
as Expressed by Community Aides

Final Ranking

Group E (Eight Participants)
Courses, Programs, and Services Total Score Rank

Making school policy decisions 193 1st

2. Upgrade day care facilities 119 2nd-

3. Parent Effectiveness Training 116 3rd

4. Upgrade teacher preparations in
field of community awareness 100 4th

5. Develop vocational and career
counseling 57 5th

6. Youth group activities* 46 6th

7. Transactional Analysis (Harris) 43 7th

8. Employment opportunities 41 8th

9. Influence political decisions 40 9th

10. Programs for the aged H 26 10th

19 llth11. Human relations training*

* Added during this phase

Understandably, the above table reveals that Community

Aides were concerned most with items revolving around school
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or educational issues.

Three of the first four items relate directly to that

area: 1st ranked, Making school policy decisions, 2nd,

Upgrade day care facilities, and 4th, Upgrade teacher prep-

aration in the field of community awareness. Tte third

ranked priority item, Parent Effectiveness Training also

might be considered an educational issue.

Somewhat surprising is the listing of Programs for the

Aged and Human Relations training as the last two priority

items listed by Community Aides. It seems that Community

Aides would be more aware of the need for Human Relations

training. Furthermore, virtually every other group placed

more importance on Programs fol the Aged.

Community Action Group - Group F

The final group participating in the Nominal Group

Process was comprised of persons active in many facets of

Uptown community life. Represented were various ethnic and

racial groups, in addition to persons actually living in

the community. Eleven parsons participated.

In Table 14 are found the first ranking of a Community

Action Group.

Table 14

Relative Importance of Courses, Programs, and Services
as Expressed by Community Action Organization

First Ranking

Group F (Eleven Participants)
Courses, Programs, and Services Total Score Rank

1. Community planning and control of
all services (pr000sal writing,
research, legislation) 69 34 1st
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Table 14 (continued)

Group F (Eleven Participants)
Courses, Programs, and Services Total Score Rank

2. TotaL.need counseling, including
financial and welfare programs '18 2nd

3. Ethnic Studies (including Hispanic-
American, Appalachian, Oriental,
Black dialect, etc.) 17 3rd

4. Job and vocational placement 13 4th

5. Curriculum articulation and planning
between career programs and four year
college programs 12 5th

6. Input into faculty, staff makeup,
and student services U. 6th

7. Medical technology, practical nursing 10 7.5

8. Training in Early Childhood Education 10 7.5

9. Cross cultural testing and multi-
lingual course offerings 9 9th

10. Individual personal counseling 4 10.5

11. English as a second language (E.S.L.) 4 10.5

12. Extension courses in community 3 13.0

13. Legal Aid services 3 13.0

14. Marxism for social change 3 13.0

15. Problems and issues of urban
community life 2 18.0

16. Social Sciences (theoretical) 2 18.0

17. Capitalism vs. Communi ,,, 2 18.0

18. Adult and continuing e(- At_on 2 18.0

19. Reading skills development 2 18.0

20. Consumer protection education 2 -18.0

21. Women studies for the poor 2 18.0
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Table 15

Relative Importance of Courses, Programs, and Services
as Expressed by Csmmunity Action Organization

Final Ranking

55

Group F (Eleven Participants)
Ccur-s, Proeirams, and Services Total Score Rank

1. Commt1,0ty planring and control of
all services (proposal writing, re-
search, legislation - also incor-
porated Input into faculty, Staff
makeup, and Student Services) 390 1st

2- Ethnic AIes (including Hispanic-
Americals Appalachiap, Oriental,
BlA,ck ticr:t, etc.) 190 2nd

3.. Curriculum articulation and planning
between two year andifour year
colleqp programs 172 3rd

4. Total need counseling, including
vocrItionai, And welfare

programs 146 4t1.

5. Job and vocational placement 135' 5th

6. Cross cultural testing and multi-
lingual course offerings 25 6th

7. Training in Early Childhood Education
and Day Care- P.E.T. 15 7th

8. Colonialisii for Western society 12 Etth

9. English as a second language (E.S.L.) 10 9th

10. Reading skills development 9 10th

11. Problems and issues of urban
community life 4 lith

12. Women studies for ths poor 2 12th

* Added during this phase

The community action group totals and ranks in Table 15

revealed many interesting implications for thu study. For
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exak.;:ple, the first priority was arrived at only afteracon-

siderable discussion and reordering oL. the items as stated

in Tablc, 14. In the final ranking, the group decidrA to

designate item 6 of .Table 14,"Input nto faenity, $.taff

makeup, and student services", as part of7Commli,ty planning
II

and control of all services, rankeC first in Table 15.

The second ranked item, Ethnic studies,revealed the

nee6 t serving all ethnic groups residing in Uptown, while

the item ranked third was the concern of the respondents to

have more cooperative eduoational programs between the new

community collegF...; in Uptown and Northeastern Illiois Univer-

sity.

Total need counseling, dropped from a second priority

item in the first ranking to fourth ranking in Table 15.

The Community Action group eliminated the following

items originally listed in Table 14 before ranking them in

Table 15:

Items from Table 14:

7, Marxism for social change

10. Capitalism vs. Communism

12. Extension courses in community

13. Cor protection education

14. TediLcal tcA.:nnology, practical nursing

16. Social Sciences (theoretical)

17. Legal Aid services

18. ILdividual personal counseling

20. Adult and eentintling eduoatiOn

7 2



Table

Final Chronological Ranking

Relative Importance of Items as Evidenced by Composite Rankings
of all Nominal Group Process Participants -

, 100 Points Per Participant

Rank Total Points Item

1st 1,194

2nd 1,154

3rd 1,093

4th 988

5th 974

6th 929

7th 768

8th 634

9th 508

10th 484

ilth 460

12th 315

13th 296 .

14th 275

15th 262

16th 235

17th 217

18th 211

19th 210

20th 196

Parent Effectiveness Training,
P.E.T.

Health'Services

Senior Citizens Services

Day Care

Employment Programs

Nutrition Programs

Social Science, Politics,
Community Control

Bilingual, Foreign Language
Programs

Arts, Crafts

Urban Understanding

Human relations, Ethnic studies

Reading Laboratories, Clinics

Community Oriented Programs

Housing

Law Courses, Legal Aid

Film, Theater, Drama, Journalism

Card Games (senior citizens)

Excursions, Field Trips, Transportation

Flexible College Programs

Extension Courses Broadened
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Table 16 (continued)

eq.,we VS,P TONIn1,.

Rank Total Points Item

21st 190 Dance and .qocials (senior citizens)

22nd 181 Group Therapy, Counseling

23rd 172 Curriculum Articulation Between
Two Year and Four Year Institutions

24th 103 Determine Needs of Students
(educators)

25th 98 Vocational Guidance Opportunities

26th 86 Photography (senior citizens)

27th 74 Physical Education (all ages)

28th 69 Building Maintenance Course

29th 56 Data Processing

30th 43 Transactional Analysis'

31st 41 Cooking Courses (senior citizens)

32nd 31 Guest Speakers (senior citizens)

33rd 23 Holiday Programs (senior citizens)

34th 10 Rap Sessions (senior citizens)

35th 2 Women Studies for the Poor
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Composite Group Results

Table 16 is a composite ranking of all six groups that

participated in the Nominal Group Process.

All items ranked for priority by each of the six groups

are included in the Final Chronological Ranking based on the

100 point scale.

Each 1.-;a-cticipant distributed the 100 points as he/she

felt inclined. The total points assigned were:

Educators - 51 participants - 5100 points

Law Enforcement Personnel - 13 participants - 1300 points

Senior Citizens - 52 participants - 5200 points

Youth Group Members - 7 participants - 700 points

Community Aides - 8 participants - 800 points

TOTALS: 142 participants - 14,200 pointa

Listed are those items ranked as important by all six

participating groups.

In Appendix F a table illustrates a final composite

ranking based on the 100 point assignment of 142 participants

in the Nominal Group Process on an item by item basis.
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Survey Questionnaire Data

This section presents and summarizes the data collected

by a survey questionnaire addressed to the needs of the people

of Uptown.

Data includes responses to Question Two: "What kinds

of courses, programs, and services would you like Northeastern

Illinois University to offer?"; Question Three: "How can

Northeastern Illinois University and the new Community College

in Uptown work together in the offering of courses, programs,

and services?"; and Question Four: "How would youn-organization

or agency work with Northeastern Illinois University and/or

the new Community College in Uptown?".

Of the 365 residents and/or person employed in Uptown to

whom the questionnaires were sent, 135 responded. This repre-

sented 37% of the total group polled. The geographical dis-

tribution of the respondents in Uptown, as well as the various

interest groups represented would appear to minimize the

possibility Qf an unbiased sample. The persons polled represent

the following ,:ultural groups: Latin-Americans, Blacks, White

Appalachians (Mountain people), American Indians East ::Idians,

White Anglo-Saxons, Asians, and Europeans. Various religious

groups are represented, as well as assemblages of people with

commonalities, such as senior citizens, mental health agency

persons, educators, business persons, politicians, government

employees, community action adherents, youths, and news media

personnel.
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Table 17 illustrates the rank order and frequency of

responses to Question Two. Tabulations are shown for each

identified agency, organization, or interest group responding.

The tabular representations are for the following groups:

Latino-Americans Educators, Senior Citizens, News Media,

Peoples Committee for Control of the of the Community College,

Religious, Politicians, Asian-Americans, New Community College

Ad sory Committee, American Indian Mental Health Personnel,

and Interested Citizens.

Table 17

WHAT KINDS OF COURSES, EDUCATIONAL PROGRAMS,
AND SERVICES WOULD YOU LIKE NORTHEASTERN
ILLINoIp UNIVERSITY TO OFFER?

LATINO-AMERICANS

RANK RESPONSES FREQUENCY

Community planning for community
control 13

History and culture of.Hispanic-
AmericanS, Applachian Whites,
American.Indian, and Blacks
Ethnic Studies

3 Wr,,ren's Studies 10

4 Chi.Ld care 10

5 G.E.D. 9

6 Medical programs, physical therapy 5

7 Occupational therapy, work study 4

8 Legal Aid programs 3
i.,

9 Physical Education for community.,
(free)

,,:

, 3

10 Bilingual education 3
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Table 17 (dontinued)

EDUCATORS

RANK RESPONSE FREQUENCY

1

2

3

4

Ethnic Studies

Bilingual education

G.E.D. Training and testing

Research (in Uptown schools)

9

8

8

7

5 Recreation 5

6 Health services 5

7 Job counseling (civil'service
training)

8] Human relations 3

9 Dietetics, nutrition 3

10 Economics, business 3

11 Literature and language skills

12 Transactional analysis 2

13
k.

Computer sciences

14 Survival courses

15 Police protection

16 Housing 1

17 Psychology

18 Legal aid
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SENIOR CITIzENS

RANK

1 Health services

2 Nutrition (senior)

3 Courses.at center

4 Senior housing

5 Business, economics

6 Police and fire protection

7 Leadership training

8 Transportation

RESPONSE FREQUENCY

7

6

5

2

1

NEWS MEDIA

Budget, finance, economics 10

Pychology 9

3 Ethnic studieS 5

4 Research 5

5 Bilingual education 4

6 Computer science 2

7 Health services 2
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Table 17 (continued)

PEOPLE'S COMMITTEE FOR CONTROL
OF THE COMMUNITY COLLEGE

RANK RESPONSE FREQUENCY

1

2

Community control of all services

Ethnic studies

16

il

3 Research 9

4 Bilingual education 7

5 Job placement '7

6 Child care 6

7 Parent effectiveness training 4

8 Reading skills development 4

9 Women's studies 2

RELIGIOUS, CLERGY, NUNS

Counseling services (follow-up)

Employment programs

Teacher aide assistance

Business, industry

Police protection

6 Recreation

7 Tutoring by university students

8 Research in schools

80
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Table 17 (continued)

RAN_

7

8

9

POLITICIANS

RESPONSE FREQUENCY

Health services, para-medical 6
training

Ethnic stu.dies

Human services

Job counseling

Governme'nt

G.E.D.

Bilingual education

Senior citizens programs

Business

4

3

3

2

2

2

1

. ASIAN-AMERICANS

Research 7

2 Tutoring 6

3 Ethnic studi2s 5

Bilingual educatiOn 5

5 Health 'services 4

6 Child care centers 4

7 Continuing education 2

8 Computer science 2

9 Psycholcw (human services) 2
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Table 17 (continued)

NEW COMMUNITY COLLEGE ADVISORY COMMITTEE

RANK RESPONSE FREQUENCY

1 Bilingual education 8

Vocational counseling 6

Women's Studies 5

Human relations 5

5 Business administration, economics 4

6 Urban environment 4

7 Senior citizens programs 4

8 Psychology 3

9 Drafting, Architecture, Engineering 2

10 Community College - Northeastern 2

Articulation

AMERICAN INDIANS

1 Ethnic studies 5

2 Linguistics 4

3 Business, finance, budgeting 4

4 G.E.D. program 4

5 Child care 3

6 Psychology 3

7 Vocational counseling 3

8 Research in community 3

9 Human services 1
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Table 17 (continued)

MENTAL HEALTH PERSONNEL

RANK RESPONSES FREQUENCY

1 Ethnic studies 9

2 Research (urban and community) 9

3 Mental health 7

4 activities 7

5

.Recreational
,

Day Care 6

6 G.E.D. 5

7 Vocational and job counseling 4

8 ?olitics (Chicago style) 3

9 Senior Citizen programs
,

3

10 Housing 2

11 Bilingual education 1
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Table 17 (continued)

INTERESTED CITIZENS

RANK RESPONSES FREQUENC

1

2

Bilingual education

Medical technology

5

5

3 Housing 5

4 G.E.D. training 5

5 Child care 2

6 Senior citizen programs 2

7 Computer sciences 1

8 Transactional c_nalynis 1

9 Vocational services 1

10 Psychological services 1

11 Recreation 1

12 Adult and continuing education 1

13 Research and evaluation 1

14 Fine arts 1
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Frequency of responses of twenty-five or more were

ranked in the preceding table. Items mentioned by re-

spondents less than twenty-five times were omitted from

the table.

The educators subgroups ranked Ethnic Studies as a

top priority, followed closely by Bilingual Education and

G.E.D. Training and Testing. Computer Sciences, Survival

ourses, Police protection, Housing, Psychology, and Legal

aid were the last mentioned, f'ach receiving a frequency

count of one.

Senior citizens responding listed Health Services,

with a frequency of seven, Nutrition, six responses, and

Courses at Center, as their highest rankings.

trning and Transportation were ranked last.

Members of the News Media felt that Budget, finance,

economics, warranted a top rank with a frequency of ten,

while Psychology, with a nine count frequency, iell into

the second raliked position. Computer Sciences and Health

Services each had a frequency ccurAt of two.

Community cont:ol of all services ranked first with

a count of 16 according to a tabulation of the People's

Committee for Community Control of the Community College.

Ethnic Studies was ranked second and Research third.

Women's Studies was the least mentioned priority item.

The Religious, Clergy, Nuns group felt both Counseling

Srvices (follow-up) and Employment programs warranted a

first ranking positir each receiving a frequency count of

nine. Tutoring by univcrsity students, Recreation,Polioe

Leadership
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protection, and Research in schools were ranked at the

bottom of the table with a three frequency.

Persons categorized as PaA4tiaians.ifiaietted::thitt

Health Servi,-les, Para-medical training, and Ethnic studies

ranked one and two with frequency counts of six and four,

respectively.

Asian-Americans indicated Research, Tutoring, and

Ethnic studies as the numbers one, two, and three rankings.

CorAnuing Education, Computer Science, and Psychology

(human services) were the lowest ranked.

The members of the New Community College Advisory Com-

mittee felt that Bilingual Education deserved a first ranking

with Vocational counseling, Womens' Studies and Human Re-

lations following in that order. Drafting, Architecture,

Engineering, and Community College, Northeastern Articula-

tion were least mentioned L7 this group.

American Indians residing in Uptown rank Ethnic studies

first with a frequency of five. F3sponses by this group in-

dicated Linguistics, Business, finance, budgeting, and G.E.D.

programs as deserving a second ranked position, each with a

frequency count of four. The area of Human services was

least mentioned.

Mental Health Personnel assigned a frequency count of

nine to the areas of Ethnic studies and Research lurba:1 and

community), accounting for both being top ranked. Mental

Healh and Recreational activities earth received a total of

seven responses for the third and fourth ranked positiorv

Bilingual Educacion was least mentioned for a ranking of
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eleventh position.

The interested Citizens group showed much diversity by

assigning a high frequency of five to each.of the following

items: Bilingual Education, Medica technology, Housing,

and G.E.D. training. Eight different items received a low

frequency of one.

Table 18, a composite, shows the rank order and fre-

quency of responses made by the 135 persons to Question Two.

Table 18

Group Composite - Rank Order

WHAT KINDS OF couRsEp, EDUCATIONAL PROGRAMS,
AND SERIIICES WOULD YOU LIKE NORTHEASTERN
11,7,11\7c1S UNIVERSITY To OFFER?

FREQUENCYkX14R. RESPONSES

) Ethnic studies 56

2 Research 47

3 Bilingual education 43

4 G.ED. training and testing 33

5 nare ,:;enters 31

6 Job z'.1.d placcment counseling
setl'ices 31

7 Poychology, psychcicgi'cai. setmices 29

CoMmunity planning for control
of services, college 29

9 Senior citizens programs 26
If

A study of the above table indicates Ethnic studies

the most frequently mentioned item: havi:.g beLn indicated

as a ne.ed by Latino-Americans, Educators, News Media,
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People s Committee for Control of the Community College,

Politicians, 2`.sian-Americans, American Indians, and Mental

Health Per, .-.el.

Ree,al, was ranked second having a frequency of 47

and men:,..4. ed by the following groups: Educators, News

Media, People's Committee for Control of the Community

College, Religious, Asian-Americans, American Indians,

and Mental Health Personnel.

Educational programs in bilingualism was the third

most mentioned item and was so indicated by eight of the

eleven groups shown in Table 18.

Oks mentioned previously, only responses receiving a

frequency count of 25 or more were tabulated. rable 18

illustrates the least mentioned was Senior Citizen's Pro-

grams, wi4-' a frequency of 26.

QUESTION THREE:

HOW CAN NORTHEASTERN ILLINOIS UNIVERSITY AND THE
NEW COMMURITY COLLEGE IN UPTOWN WORK TOGETHER IN
THE OFFERING OF NEW COURSES, PE')GRAMS,.AND SERVICES?

Analysis of responses to Question Three includ s

three categories:

Institutional Cooperation

Enrollment Poliy

Community/Institutional Alliance

Institutional_coorteration

Respondents felt that Northeastern Illinois University

and the new Community College need to coordinate courses,

programs, and services to avoid duplication.
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This conclusion was supported by a number of responses

indicating cooperation between the two- institutions of

higher learning could be furthered through articulation in

planning and implementing courses programs, and services

relevant to the needs of the Uptown Community. A faculty/

staff advisory committee representiLg constituencies from

both institutions could be formed. A continual communica-

tion with the community in designing courses should be in-

stituted.

Enrollment POlici

Another area of concern was the question of open en-

rollment. .Under that general theMe4 responses to Question'

Three indicated a ,need -for A concept of cross registration,

that is, making one registration applicable to both North-

eastern Illinofs Univ '3ity and to the new Community College.

An open enrollm,e;t waS urged, to coordinate% course

and program at both institutions, thus avoiding

ication. As (sae respondent Ttated, "Work it out to-

-1111,-r 7:cr the good of the ccimm.ility

CommunitylInstitutional Alliance

Specific recomme'Aations by persons responding show

a need for the two institutions cooperatively to initiate

and r-rnduct workshops, forums and seminars in the Uptown

community. Curricula planning was suggested as a joint

venture between the two colleges and community persons.

More specifically, there was a plea for offering a course

in leadership training for indigenous senior adult gr-wps
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Pre-"tlrees.

NA experAlli otati

Fund-raising for program development

n in education was also mentioned.

The Ned fat
listening to the community and for ex-

%Aging lqeas cOntinually with the community was deemed

tant,Npo This was particularly stJcessed by respondents

11A0 0.411-di 4WC CE:t1 be a resoftrce," and "By staying in tune

N,qto the %Ionuniy
through iome liason set-up."

Joint
u5e-a43-interchange of faculty was suggested by

'4 Eel resInclent to Question Three.

Sing4ker re IDonses were:

C=t15en 44.1Lprograms should be integrated and
y but not overlapping.";

"BY 4cePtillg :the recommendations of O.N.E.
(Org4t1 ioati
sent ,01-1 of the North East), who repre-

'' Q communities in Uptown.";

'Cont e tp80 conduct needs survey, as a follow-
113 tPis tudy.";

"You K
I

a, .

peoP1412- nto the community to meet the

"12elop atzsew-ch cooperative between Vorth-
commurity College, and Uptown persons.".

ngwkkjiiD ,Y,2UR ORGANIZATION OR AGENCY WORK WITH
TEIN 'w ILLINOIS UNIVERSITY AND/OR THE N.-14

`-`11?'-41ITY courk,!E IN UPTOWN?

The l'ponse to Question Four are grouped in the

10Ving teg(ptieSZ
Ageri "0.7tiQbad'tion
AdviS%

COUnS%5,11g

gesOlakea

Cua.ri%lum bQveloOment



AGENCY ARTICULATION

A number of community agencies offered varioUs sugges-

tions under the category of agency articulation. One agency

offered to act as a clearinghouse for all other Uptown

agencies in disseminating information regarding courses,

programs, and services available at the university and the

community college.

Another orgazization wAlld provide inservice training

for college or university students interested in mental

health and human services establishing an internship ex-

periene in cooperation with the colleges. This same or-

ganization wokAd be interested in explaining the functions

of their agency to college and university students. Re-

ciiirocal arrangements fox ,:oliege and university credit

were also suggested. Other agencies indiCated an interest

in working with the two educational institutions in,organ-

izing pre-retirement courses and programs, teaching courses

for the elderlyand acting as resource agencies in the areas

of family planring, job counseling, and ethnic studies.

A number of educators expressed the hope that North-

eastern Illinois University would broadened the opportunity

for more teacher education students to gain laboratory ex-

.(

oeriences in Uptown school' s.

Individual organizations offered to assist in teaching

Sp-aish and Latino studies; hiring students for summer work;

providing time, staff, and facilities for G.E.D. examination

preparation and acting as a communication link.

Generally, a.gency articulation Seeks to establish an



eduCational component with Northeastern Illinois University

and the new Community_College that will serve thef-state&

:needs of the Uptown communirj.

Curriculum Development

The respondents indicated a desire on th(:: part of their

agency or organization to work with Northeastern Illinois

University and the new Community College in developing cur-

ricula in the areas of group therapy (transactional analysis

and transcendental meditation) and general human services

programs. Some agencies felt they could provide help to the

university or college in leadership training.

One of the more unusual offers of help came from two

organizations which stated they would provide staff for

credit courses in "Staffing community organizations."

Resources

Agency and organizational assistance was offered in

informing people of library rsources available in the com-

4 munity, assets of the community in the area of photography

and videotape subjects, volunteer services bur4.au, and ad-

vocacy services.

The specific suggestion of one respondent was to design

a Resource Component in conjunction with Northeasteim Illinois

University and the new Community College.

Counseling

Various indications of assistance were rece3yed in the

counseling categories cf j ,b,s, family, marriage, mental
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health, parenthood, alcoholism, drugs and vocations.

Agency assiStance was also offered in scholarship

planning, educational counseling, half-way housez, and

housing management.

Financial counseling, the administering of placement

tests, connseling for applications for college admissions,

business programming and guidance in the area of death

and dying were mentioned.

Giving direction in administrative and committee work

was another offering of an agency.

Advisory

Various agencies and organizations offered assistance

in disseminating information regarding the programs, courses

and services offered by the two institutions of higher

learning.

One agency would assist specifically in developing

course outlines and participate in university classes;

while another would provie consultative service in the

area of research.

Other agencies offered to have their representatives

serve on advisory committees concerned with developing

guidelines for teacher training in Uptown.

Personal Interview Data

To verify the responses to the Nominal Group Process

and the Survey Questionnaire, data collected through Per-

sonal interviews are summarized and reporte in this

section. Additional information regarding the perceptions
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of many persons in the Uptoli,, area was obtained through

these interviews.

Respondents replied to the following interview

question "What k-Ilds of educational courses, programs,

and services would you like Northeastern'Illinols Univer-

sity and/or the new Community College to offer:"

The following tabulatWn lists the courses, programs,

and services which each interviewee considered important

to the identified organiza:tion or agency. Appendix G in-

cludes an alphabetical listing of all courses, programs,

and services mentioned during the personal interviews.

78

A. Edgewater-Uptown SeniorzCenter
4645 North Sheridan Road

Courses
Consumer Education
Jewish studies
Current events

Programs
No bona fide programs ("too old for programs")

Services
Place elderly in positions with day care centers
Spec.ial geriatric counseling
Healtn counseling by nursing students
School sponso--' bingo
Drama produc ,s ,t the center
Bus elderly tc Jol
Rap sessions with students on courses at the college
Volunteer services of elderly as resmrce people for
marage and family courses

B. Buddhist Temple of Chicago
1151 West Leland Avenue

Courses
Cultural Identity courses to heighten awareness
of Oriental people

Programs
Programs to re-educate children and break the cycle
of viciousness and degradation that is prevelent
in the home
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Services
None given

C. RaVenswood Conservation Commission
2326 West Leland Avenue

Courses
'None given

PrograMs
Rigorous academic programs so minority students
could enter the professions

Services
Surveying the needs of high school students and then
*correlating them with the supply and demand of the
labor market as it currently_exists.

D. Indian Employment Center,
1046 West Wilson AVenue

Courses
Cultural identity courses to promote understanding
of Indian culture

Human potential courses to motivate prospective students
Commercial courses in secretarial skills and accounting
Art courses in jewlry making and silverwork
Consumer economics
Nutrition

Programs
Mortuary Science
Veterinary Science
Nursing
Prosthetics
Medicine
Business management (ownership and supervision)
,Shops to fix motor boats, cars, and trailers
Resorts and camp grounds for tourists
Lumber company owners and supervisors

Child development
Drafting and architectural design
Interior decorating
vocational training leading to marketable skills
Oui.reach programs for drug abuse, alcohol, and
mental health

Services
G.E.D.
Child care
Family services
Student exchange programs with reservations
'lethods of communicating to Indians city-wide to
publicize service centers to unite all Indians
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Voltnteet Student program to inform community About
the::c011ege (distribttion Of brochureeandr.etphisSis
oriloweopts of attending school)

Finandiai aid

St..Augustine Indian Center:
4512 North. Sheridali nad

Courses
None given

Programs
Vocational training leading to jobs
Open-ended programs so students could
into other programs and work toward college degrees

College credit in vocational programs

transfer ---dotrbes

Services
Evening school
Counseling people who have emotionS'i 2roblems to
different agencies

Liasons with Model Cities and univ-T ;,..-..1e112,to get
student on work study to diffrt dgencies

Liason with the trades so peoplc completing
vocational programs could break in

F. American Indian Center
1630 West Wilson Avenue

Courses
None given

Programs
Outreach programS far alcohol and drug abuse
Native American Programs
Vocational programs

SErvices
G.E.D.
Tutorial services
Family services
WOrk,StVdent programs .

r,..Cfill.crcar(10),npamptS for
'-attend class

children while parents

G. Uptown Neighbdrhood legal Assistance

Courses
Consumer education

Programs
Vocational programs leading to jobs
Housing management (rent collecting, janitorial,

and maintenance)

Services
Hiring of neighborhood people to work at the college
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H. Edgewater Uvtown Community Health'Center
1004 West Wilson Avenue

Courses
Psychology
Mental Health

Programs
Structured programs leading to jobs and professions

(a11 courses must be fully accredited)
Bilingual education

Services
None given

Democratic Headquarters - 46th Ward
4520 North Broadway

Courses
Music courses related to Applachian background
Cultural identity courses

Programs
Vocational programs leading to jobs
Prosthetics
Courses leading to a four year degree

J. St. Thomas of Canterbury Church
4811 North Kenmore Avenue

Courses
Transactional analysis
Consumer education
Political science
Cultural identity courses
Comparative religion
Psychblogy of child rearing
Geriatrics
Reading
Applied Civics
Self defense
Personal safety
Principles of non-violence

Programs
Nursing
Adult education
Outreach programs for drug, mental health, and

alcohol abuse

Services
Open library to community residents
Follow-up programs in job placement and housing
Child care
Work study
Employment counseling
Family services
Tutpri,ng 9 7
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K. Stewart Elementary School, 4525 North Kenmore Avenue

L. Goudy Elementary School, 5120 North Winthrop Avenue

M. Hayt Elementary School, 1518 West Granville Avenue

N. Stockton Co-Plus School
4420 North Beacon Street

Courses
Consumer education
Cultural identity courses
Physical education (recreational)
Mechanics
Family life
Geriatrics
Communication arts

Programs
Training for government related jobs
Child development
Health sciences (all areas)
Outreach involving parent effectiveness training

Services
Work study for college students working in community
More professors at forums and lectures withing the

community
Seek our,community leadership
Child care
Police protection
Open use of college facilities
Research facilities and staff in community
Vocational guidance

0. Twentieth District Police Department
1949 West Foster Avenue

Courses
Health and hygiene (for young and old; symptoms

and control of disease)
Nutrition (how to prepare foods properly and

economically)
English as a second language (Spanish-speaking, etc.)
Consumer education

Programs
Study plan for neighborhood people to prepare for
a career in police work

Education about news media and their strengths
and weaknesses

Job training to reduce welfare
Mental health, alcoholism, and drug abuse treatment
programs

9 8
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Services
-d3TIFigling for young and old (domestic relations

to understand and overcome their environment)
Child care
Organize community groups for participation in
correcting community problems such as aban-
doned autos, bad buildings, crimes, etc., in
cooperation with the police and fire depart-
ments

General instruCtion for the community on police Tacilk
G.E.D.
Provide birth control information
Help for the elderly
Organize recreational activities

Twenty-seven types of courses were identified by inter-

viewed individuals. The specific courses preferred most

often were consumer education and cultural identity courses.

A total of twenty-five types of programs were reported

by the respondents. The specific program with the highest

frequency was vocational training leading to marketable

skills. Programs related to mental health, drug and alcohol

abuse, and parent effectiveness training were the specific

programs with the second highest frequency rating. Struc-

tured programs leading to a profession and a four year

degree ranked third in order of importance.

A total of thirty-seven types of services were indi-

cated by the respondents. The specific service stated most

frequently was child care. The specific services ranking

second in order of frequency were family services and the

G.E.D. A complete alphabetical listing of all courses,

programs, and services identified by persons interviewed

and frequency mentioned are found in Appendix.G. .

Life-Centered Educational Curriculum

This research has led to-the development of a Life-
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Centered Educational Curriculum--Plan for Northeastern

Illinois University and the new Community College. Charts

I, II, and III, are models representing the areas of Personal

Development Functions, Community Development Functions, and
-

Program Development Functions as postualted by Raines ,

A Taxonomy of Community Service Functions (see AppendixG ).

Each chart develops the three functional areas and

their sub-categories. The charts illustrate the areas of

commonali'ty (outer circle) and areas of variance (inner

circle). Areas of variance are those where the two insti-

tutions may be unable or'unwilling to provide services due

to lack of funds, lack of interest, or lack of commitment

on the part of one or both parties.

The areas of commonality indicate courses, programs,

and/or services where it is felt each institution of higher

learning could profitably function in joint tenancy. Areas

of variance encompass those items where either the university

or the new community college might be at variance with the

item and, therefore, probably could not profitably function

in joint tenancy. For example, it was felt that both in-

stitutions could function in a cooperative fashion in Career

counseling and Bilingual programs, as illustrated in the

outer circle in Chart I.

However, Chart I also indicates some areas of variance

illustrated in the inner circle for example, Industrial

liason or Nutrition-Dietetics. The supposition is that

Northeastern Illinois University probably would not function

educationally in a profitable way in those two areas. In
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Chart III, it was felt that the item, Upgrade teacher

training, would not be a function of the new Community

College.

The Life Center Education Curriculum Plan was

formulated through extensive survey of persons representing

over 70 organizations or agencies (see Appendix I).



CHART I

A Life-Centered Educational Curriculum Plan
Cooperatively Developed For Northeastern

Illinois University and the New
Community College

Outer Circle:
Areas of
Commonality

Staff
Consultation.

Personal Development Functions

1. Counseling,
general

2. Community
planning &
implementatiom

3. Child care
4. Research
5. Group

leadership
6. Student

affairs
7. Community

facilities
planning

8. Community
executive
training

9. Grant proposal
writing

Civic
Action

1. Community
improve-
ments

2. Community
stabili-
zation

3. Cooperative
buying

Community Analysis

1. Housing, crime, drug abuse,
alcoholism, etc.

2. Research
3. Assessment of community

needs
4. Census tracts
5. Community planning

'Of Services

Inner Circle:
Areas of -

Variance

Inter-agency
Cooperation

G.E.D. center
2. Food cooperative
3. Human relations

training
4. Hiring indigenous

people to work at
university & college
5: Student.exchange

project with Indian
reservations

6. Transportation for
elderly

7. Speech clinics
8. Work study
9. Programs for handi-

capped
10. Grant proposal

writing

.1. Manpower
data

11. Small
business
consul-
tation

1. Housing .
2. Legal

Aid
3. Expansion

of new
ollcge
site
4. P.A.C.E.

AREAS
OF

VARIANCE

1. Nutrition
2. Mental

health
3. Immigration

& Natural-

1...

izatien

a.roblems

1. Teacher
training

2. Liaison'
with trade
onions

Public Ferums

X. Urban understanding
2. Understanding bureauac-

racies
3. Current events - political,

religious, social issues,
etc.

4. Senior citizens rap sessions
with university and college
students

5. Educational symposia
5. Northeastern-New College Publications

Advisory Liaison

Financial Aid
Advisory Council-
Northeastern, New
College, & Uptown
representatives
General counseling
Registration
Career placement
Cultural identity
programs



CHART II

A Life-Centered Educational CurriculumPlan
Cooperatively Developed For Northeastern

Illinois University and the New
Community College

Community Development Functions

Outer circle :

Arcas ot
Commonality

Leisure-time
Activity

1. Physical educa-
tion & recrea-
tion - all ages'

2. YOutIl programs
3.. Senior citizens

programs
4. Graphic arts
5. Photography
6. Summer camp-

athletic
and edu-
cational

7. Arts,
crafts',
etc..

Career Development

1. Career Counseling
2. :Job:placement:-,
3. Testing (including

.D.) '

4. Biligual-bicultural
counCeling

5. Human potential programs
6. Government related

jobAxaining

1. Bingo
2. Card

games
3. Socials
4. Dances
5. Field

trips

I. Legal coenseling
2. Liaison with

trade unions
3..Skill centers
4. Assessment of

labor needs

Cultural Development

1. Multi-mcdia
presentations

2. Local community
theater

3. Ethnic music
and dance

4. Forums, sem-
inars, work-
shcps, and,,,
symposia

5. Art
festival

6. Current
events

AREAS
OF

VARIANCE

8

Inner circle:
Areas of-
Variance

1. imiy 'card
2. Foreign:

, language
3..AReading

4. Consumer:
educationf::

5. Dataprocessing,
.6. English as .Et.

2nd language

12. Life .

experience
dredit

7. G..E.D.
8. Evening

collnge :

9. WeeX-end,
college

10. T.V. &
related:
media
Child
velopment

11.

1. Youth
services

2. Health
services

3. Nursing care
& preventive
medicine

4. Nutrition-
Dietetics

1. On-the-job-
training

2. Industrial
liasion

Social Outreach

1. G.E.D. preparation
2. Transactional
.analysis

3. P.E.T. - Parent
Effectiveness
Training

4. Family management
5. Leadership training
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6.

7.

8.

Drug abuse
and alcohol-
ism programs
Community tu-
torial services
Mental health
and related
problems

Educational EXpansion

1. Bilingual nrograms.
professional and
vocational

2. Life aXperience
credit

3. Tuition waivers
(senior citizens)

4: Cooperative
education



aHART III

A Life-Centered Educational Curriculum Plan
Co Operatively Devloped For Northeastern

Illinois University and the New
Community College

,4atiter

yAreas of
Commonality

Program Development Functions

if Program
Evaluation

1. Research
2. Community

change
patterns

3. Community,
behavioral
changes

4. Community; input
into.courses,
programs, and
service's.

5. Community pop%
ulations survey

6. Nominal Group
Process

7. Personal:
interviews

Public Information

1. Publicize commUnity'aetion
2. Workshops
1. Printing function forH

Community
4.: Radio, T.V., and related

media
.5. College ,staff consultation
6. Volunteer studeht.disseM-

inatiOn program

1. Referral
services

88

Inner Circle:
Areas of
Variance

1: Upgrade':
teacher
training.'

AREAS::
OF

VARIANCE,

1.

2.

Facility
1. Health

service's

1. Job
'AescriptionUtilization

Inter-disciplin-
azy programs
Senior citizens
center .

Child care'
center

4...Speech clinic
5. Ethnic resOurce

centers'
6. Child-Parent

centers
7. 'Campus tours

Conference Planning

1. Research & evaluation
2. Institutes, workshops,

conferences, symposia,
etc.

3. Professional assistance
to community groups

4. Conservation and urban
ecology

5. Inter-institutional
registration practices
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Profesaional
Development -

1. InserVice training
2. Workshops- -
3. Inter-institutional .

faculty, exchange,
4. Community aware-:

ness programs.

tt!SEle

1. Ethnic recruitment
prograM

2. Interinstitutional
poliCy4edisionS

3. Survival ,technigues
in :urban Areas

4. MinOrity.ataff
recruitmene.for
civic. duties'



CHAPTER IV

SUMMARY AND RECOMMENDATIONS

Background, Purpose of Study, and Review of Literature

The purpose of this study was to conduct a needs assess-

ment leading to educational program development in the Uptown

area .of Chicago. Educational policy recommendations leading

to a Life-Centered Curriculum was emphasized in the study.

Northeastern Illinois University and the new Community

College in Uptown jointly developed the educational programs

and 'services of both institutions leading to a Life-Centered

Curriculum Master Plan.

Providing the background for the study wes the fact

that Northeastern Illinois University needed to accentuate

a desire for programs which would recognize changing societal

needs within the Uptown community. Plans are needed to be

formulated that would provide higher education for people in

Uptown who never aspired to higher education. There was an

urgent need for career planning and adult and continuing

education in the area. There was necessity to become familar

with the community in order to conduct research in needs as-

sessment.

AsqUatibtance with community leaders and recognition of

special interest groups was mandatory. Background knowledge

for procuring and allocating resources in the community in

addition to establishing and evaluating educational programs

was needed. Then the university and community college could

establish a joint tenancy in the Uptown community of Chicago.
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An eXtensive reView of literature gave insight into

understanding areas such as: adapting to changing societal

needs, sCieritific and applied education to accomodate a

growing societal demand for engineers mechanics, and tech-

nicians, continuing education, the "open door" policy, com-

pensentoryeducation, education for minority group persons,

and private-land federal funds through grants.

UnderStanding of the unique community of Uptown, its

diverse corittituencies and agencies, was gained through a

survey offthe'literature pertaining to the area.

The iore of institutions of higher learning and the

particulat instance of cooperation between a four year

universityma d/a community college was investigated.

Review of the writings in this field also gave broader

insight ix-it:6 economic, societal, and educational factors

having an important impact on urban community life.

'7/C7.;'

Procedures

A needs assessment of the Uptown community was made to
)

determine pertinent educational policy. This writerParti-

cipated ingeneral meetings with UptoWn neighborhood leaders,

students,r)administrators, school faculty, and people from

ii.rtuallyei.rery facet of Uptown community life.

Comple'Xltrotietal and educational needs were explored

with participation at various policy making meetings.

Basic approaches for assessing the educational needs of

Uptown were employed as a follow-up phase. Three research

techniques"Wre used to maximize efficiency in collecting

data. They were: the Nominal Group Process, a format em-



ployed to identify the needs of various target groups in

Uptown; the Survey Questionnaire, designed to invOlve as

many of tne constituent representatives as possible i

determining their personal priorities; and Personal Inter-

views a technique leading co a more intimate rapport with

the interviewees.

The Nominal Group Process, Survey Questionnaire, and

the Personal,Interviews provided a comprehensive-needs

assessment of the population surveyed during the study.

Venn circles diagrammatic presentation was used to dombine

Max Raines' Potential Areas Transactional Development with

Robert Havighurst's Developmental Task Models. Venn circles

were also employed to illustrate a Life-Centered Curriculum

based upon the educational programs, courses, and services

at Northeastern Illinois University and the new COmmunity

College.

A slide/cassette taPe presentation was developed by

this writer to set the tenor and mood for reading the study.

It is included as an attachment.

Recommendations

Because of the diversity of the individuals and groups

surveyed in the Uptown community (see Appendix I) and the

range of problems these constituencies face, it would be

impossible to recommend any single course of action as the

cure-all. Therefore, based on the review of the literature

as well as examination of the data and findings, with due

consideration of feasibility, time and cost, the following
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recommendations are presented.

It is hoped bhat these recommendations will assist in,

(1) assessing community educational needs, (2) publicizing

available programs at both institutions relevant to community

service needs and (3) bringing an improvement in services as

perceived by the community rpsidents.

The recommendations to Northeastern Illinois University

and the new Community College are presented in an effort to

synthesize some of the stated concerns of the Uptown persons

surveyed.. They are listed in order of priority and at the

discretion of this writer.

-

FACTOR I - Community Involvement

Recommendation 1

The most obvious recommendation is for marked university

involvement in the Uptown community in terms of stated con-

stitutency-need. Strong emphasis should be placed on gaining

further input from Uptown persons. The university and com-

munity college should serve as a change agent through Com-

munity Services and Educational Programs.

FACTOR 2 - Day Care

Recommendation 2

The university and the new community college should

establish a joint committee to include Uptown persons for

identifying day care problems. Indigenous person inter-

ested in this field should be recruited to assist in a

course of definitive action.

A drop off service to be provided for children o



college attendees would be provided as an ancillary service.

FACTOR 3 - Research

Recommendation 3

Initiation of a research component by the university

as an ongoing service to the Uptown community is suggested.

Establishment of an office of Research and Evaluation in

UptOwn should be considered in order to assist in community

action research. Future emphasis could be in the area of

further needs assessment, possibly patterned after a study

of this design.

FACTOR 4 - Senior Citizens Services

Recommendation 4

Increase support, both in te'rms of funds and staff,

for Institute for Adulthood now in existence at North-

eastern Illinois University.

FACTOR 5 - Urban Life

Recommendation 5

Establish a liason between the two institutions of

higher learning and the Uptown persons to initiate sol-

utions for the problems and issues of urban life. The

university should upgrade teacher preparation by reaching

out to the Uptown community for knowledge and expertise

in the conducting of courses, seminars, and workshops.

FACTOR 6 - Bilingual Programs

Recommendation 6

Initiate programs in Bilingualism, English as a Second

1 9
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Language (E.S.L.), and Foreighn Languages areas. Repre-

Sentatives of the university and community college faculty

along with Uptown persons from established cc:immunity

agencies or organizations, and the Chicago Board of Edu-

cation, should be consulted. Dr. Juan Cruz, Area C Coor-

dinator of Human Relations, Chicago Public Schools, should

be included in the planning. Career and vocational pro-

grams reflecting bilingualism should be considered. Joint

proposals from Northeastern Illinois University and the

New ComMunity College for a broadening of courses and pro-

grams in ethnicity is strongly recommended.-

FACTOR 7 - Parent Effectiveness Trainin , et.al.

Recommendation 7

Establish a referral office, jointly staffed by North-

eastern Illinois University and Community College staff,

located in Uptown, to direct interested persons to the

various agencies and organizations administering the above

mentioned programs.

FACTOR 8 - G.E.D. Preparation

Recommendation 9

Coordination of agencies and organizations offering

G.E.D. Programs is suggested as a means for improving the

administration, recruitment and student preparation for

testing. The research component could play an integral

role in this area, surveying agencies and organizations

for potential G.E.D. aspirants.
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FACTOR 9 - Consumer Education

Recommendation 9

Broaden course offerings of both the university and

new community college to include consumer education for

the Uptown consumer. Provision for these courses in the

Uptown community is seen as imperative. Areas of emphasis

should be in income tax, mortgages, cooperative buying,

general budgeting, and related monetary and budgeting

concerns of Uptown constituencies.

FACTOR 10 - The Social Sciences

Recommendation 10

Cooperative courses and/or forums should be offered

in current events, methods of changing and upgrading the

educational structures, and community procedures to affect

school policy decisions. Additional areas

should include community planning, welfare

of interest

rights, civil

rights, housing patterns, and other immediate social

problems.

FACTOR 11 - Reading Program

Recommendation 11

Plan and implement a series of workshops dealing with

reading, both from the viewpoint of the teacher and the

parent with the assistance of Uptown agencies and organ-

izations. Joint sponsorship by Northeastern Illinois

University and the new Community College is suggested in

this area of educational offerings.
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FACTOR 12 - Reading Skills Development Workshop

Recomnendation 12

Coordinate the efforts of both the new Community

College and Northeastern Illinois University in establishing

a program of a reading skills development workshop for

teachers and parents in Uptown schools.

FACTOR 13 - Recreation and Physical Education

Recommendation 13

Northeastern Illinois University and the new Community

College, in conjunction with the Chicago Board of Education

and Chicago Park District, should establish physical edu-

cation and recreational programs in facilities such as:

lighted schoolhouses, senior citizen centers, street gym-

nasiums, etc.

FACTOR 14 - Child-Parent Centers

Recommendation 14

Involve the university and new community college more

actively in the Child-Parent concept, following the example

of the Stockton School in Uptown.

FACTOR 15 - Public Relations

Recommendation 15

Utilize the National Public Radio Station, W.B.E.Z.

(91.5 FM) Chica4o Public Schools, for disseminating Uptown

community news and activities, publicizing the university

and college programs and services, and offering a broader

selection of courses for college credit via radio.
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FACTOR 16 Counseling

Recommendation 16

Identify prospective teacher education majors through

close alliance of the new community college and Northeastern

counseling departments.

FACTOR 17 - Inter-institutional Cooperation

Recommendation 17

Northeastern Illinois University and the new Community

College should form a tripartition standing committee with

Uptown agency representatives. Joint planning and imple-

menting of courses, programs, and services would minimize

duplication of effort', increase the effectiveness of ex-

isting programs, improve access for Uptown residents to

college facilities, and stimulate and strengthen community

input.

Implications for Further Study

This study revealed a great deal of information about

the area of Uptown and its diverse populations. As a by-

product, the following questions merit further investigation.

They are:

1. What are the most effective and efficient .

methods for encouraging community-involve-
ment, both on the part of the constituencies
living in Uptown and also the representatives
of the institutions of higher learning?

2. How do the various agencies and organizations
perceive the role of the university and the
community college in Uptown?
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How are non-residents of Uptown who are con-
ducting research, surveys, etc. accepted by
the citizens of Uptown? What methods make
researchers most acceptable?

4. What are the most effective methods to employ
in assisting potential college or university
students from Uptown in their career decisions?

5. What is the relationship in the Uptown com-
munity between the political structure -
"the establishment" - and the community
agency or organizations?

6. How do communities and institutions of higher
learning create a genuine feeling of mutual
trust, reconciling the disperity between their
philosophical beliefs and their actual accom-
plishments?

7. How accurate are the perceptions of the
various constituencies surveyed? Do senior
citizens, youth groups, educators, clergy,
law enforcement personnel, etc. show their
biases while responding to community surveys?

8. What is the most effective method of data
collection in a diverse area such as Uptown?

9. DO students from Uptown and areas similar to
Uptown require special counseling procedures
in order to succeed in institutions of higher
learning?

10. How important is it to a community like Uptown
to have institutions of higher learning physically
located within the boundaries of their community?

11. How are community needs best determined? By whom?

12. Why are many university or community college
personnel so fearful of the communities they
are mandated to serve?

13: How'can-the-dniversity and-Communit'Y 'College
provide for flexible programs and changing
curriculum to meet the rapidly changing needs
of an inner, city community? Is an educational
institution too rigid to keep pace with
changing environment and changing population?

14, To what extent should the institutions of higher
learning lead the community rather than follow
immediate requests. Beyond skills and programs
what is the mission of the university?
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ApPENDIX 4

Historical Commentary - Uptown

The community of Uptown includes several older neigh-
borhoods which were once the northern part of the township
and later the city of Lake View. When the township of Lake
View was organized in 1857, this area was almost completely
prairie, forest, or swampy wasteland. There was a small
settlement just ot the southeast of this territory.

There were two railroads in the territory, the Chicago
and Milwaukee along the lake shorg, and the predecessor of
the Chicago and Northwestern along what is now the western
boundary. The earliest settlements were along the latter
route which was laid out along a ridge of higher land. The
land to the east of this ridge was for the most part swamp
and marsh, and, therefore, its subdivision came later. An
exception was the southeastern corner of the community where
in the late 1860's, some large homes were built in the vicin-
ity of the newly-erected Marine Hospital.

The two decades, 1870-1890, were years of relatively
substantial growth for Uptown. The community settlers' were
predominantly German or of German descent, although they in-
cluded an increasing number of Swedes. They lived in modest
frame cottages or farmhouses, although there were more elab-
orate residences in the community belonging to wealthy
Chicagoans who sought suburban life reasonably close to the
city. In 1889, Uptown became part of Chicago when the city
of Lake View elected to be annexed.

The decades between 1890-1920 witnessed the most rapid
growth of the community, primarily as a result of improvement
in transportation facilities. By 1920, the Swedes were the
dominant foreign-born group although there were still many
Germans and persons of German descent in the community. Many
Germans and Irish, or those of German or Irish descent, moved
into Uptown from older residential areas in Chicago which
were being occupied by newer nationality groups such as the
Italians, Poles, and Russians (Jews).

By 1919, Uptown.had reached residential maturity. Its
growth, however, was not expreienced uniformly throughout
the community. The older area west of Clark Street, a sec-
tion chiefly of single-family, one-, or two-story frame homes,
developed gradually but steadily. It was in the area east
of Clark Street, however, that the greatest strides were
made in residential and commercial development during the
period between 1890 and 1920. The installation of new
transit lines such as the Lawrence Avenue car line, the
extension of others, such as the Broadway Avenue and Clark
Street lines, and the extension in 1900 of the Noithwestern
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APPENDIX A (continued)

elevated line to Wilson Avenue, fostered this growth. In
the southern part of the community, apartment houses, apart-
ment houses, apartmeht hotels, and hotels sprang up along-
side of the old frame and stone homes. The development of
transit facilities along with the development of the Wilson
Avenue and Clarendon Avenue beaches, were the initial factors
in determining the residential, commercial, and recreational
characteristics of the area. A rapid increase in land values
checked,the construction of residences in the section east
of Clark Street and promoted instead the erection of mul-
tiple-apartment buildings, apartment hote1S, and hotels. The
desireability of location and the excellent transportation
facilities attracted many young single people or young
married couples to this section. As a result, some of the
older residences were converted into rooming houses, a
practice which gathered momentum in the ensuing detades.

Development of the central and northern parts of the
community east of Clark Street between 1890 and 1920 was
also a result of these transit improvements. Settlements
which had already begun at stops along the Chicago and
Milwaukee line continued to grow. The first extensive sub-
division was begun about 1900 in census tract 34. Shortly
thereafter, additions were laid out west of Clark Street
and east to the lakefront. This area constituted the nucleus
of modern Edgewater. More intensive development came with
the extension of the elevated line to Howard Street in 1907.

The Edgewater area experienced a tremendous increase
in populatiOn after the turn of the century. German and
Irish elements moved from older residential areas into
Edgewater. Before World War I, as Italians began to settle
on the Near North side, a large number of Swedes Moved into
Edgewater from their Oak Street settlement.

During the 1920's, the population of Uptown continued
to increase, but more slowly. The area west of Clark Street
was inhabitated chiefly by Germans and Swedes or those of
German or Swedish descent. The predominant foreign-born
group in Edgewater was the Swede, but there were considerable
Germans and Irish. Rhe Russian Jews and those of Russian
Jewish descent continued to move into the community from
the West side. In the 1920s, there was a northward move-
ment of Greeks, some of whom settled in the northeastern
pait of Uptown. The small Negro population was concentrated
in census tract 23. This settlement probably started when_
the Uptown area was one of single-family homes of wealthy
people who had Negro servants.

The-area west of Clark Street remained predominatly
residential, except for the industrial concentration along
Ravenswood Avenue. This industrial zone continued to de-
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velop, with more made= type factories being constructed.
The tendency at this time, however, was to tear down the
older homes and small apartment buildings and erect new
multiple-apartment buildings, apartment hotels, and hotels.
East of Clark Street, apartment buildings were rapidly re-
placing single-family residences.

Prom 1930 to 1950, the population of Uptown increased
slowly and during the 1950-60 decade it actually declined
for the first time. There has been little residential
construction in recent decades - only 6 percent of the 1960
housing units were in structures build since 1940. What
little new construction there has been was concentrated
in the southern part of the community and along the lake-
shore. Recent construction has been primarily multiple-
family structures so that by 1960, 71 percent of the housing
units were in structures containing 10 or mbre units. Con-
version of larger apartments and residences into smaller
apartments and rooming houses has apparently continued, for
Uptown had the second largest number of authorized conversions
in the city during the 1950's. The vacancy rate in 1960 of
11 percent is unusually high.

The leading nationalities among the foreign stock in
1960 were Germans, Russians (Jews), Swedes, and Irish. The
Negro community has remained relatively stationary. A sig-
nificant development since 1945 has been the increasing
number of Japanese-Americans in the Uptown community until
in 1960 more than one-third of the Japanese in the city lived
in the Uptown community. There also appears to have been some
influx of Southern whites since 1950.

In 1958, the Community Conservation Board of Chicago
delineated the "East Ravenswood" urban renewal area which
included census tracts 18 and 29 in the Uptown community.
In 1962, the program for the area was being developed.

Uptown's industrIal plants, which are relatively few
in number, are concentrated along Ravenswood Avenue, al-
though a few have been constructed, since 1940; along the
elevated tracks and east of Broadway. The Uptown community
also includes a Major Retail Center in the southern part of
the community, which includes the stores on Broadway from
Gunnison Street to Sunnyside Avenue and on Wilson Avenue
from Sheridan Road to Broadway.

NOTE: Appendix A is taken from the U.A.P.P.C. - Uptown
Area Peoples Planning Coalition Report, 1969
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APPENDIX

RESEARCH INSTRUMENTS

Nominal Group Process

1. Identify target group.

2. Divide large target group into smaller groups of
eight to twelve with a facilitator for ech group.

3. Present challenge question to groUps.

4. Have each member of the group list-his/her
responses to the challenge question.

5, The facilitator records the responses on the black-
board or flip chart. Each member submits one response
at a time until all members have submitted three re-
sponses.

6. A discussion of the responses followed. The purpose
of the discussion was to clarify responses and elim-
inate duplication of responses. Value judgements
relating to the responses were not considered at
this time.

7. After the discussion, each group member ranked the
five most significant responses, giving five points
to the most sighificant, four points to the response
second in importance, etc.

The facilitator tabulated the points from each member.
A group priority list was established on the basis of
individual ratings.

. &second discussion followed involving further clar-
ification and value judgeMents concerning the items
on the priority list.

10. Following the second discussion, the facilitator
asked each group member to make a final ranking.
In that ranking each group member took a total
of 100 points and divided it among the responses.
Points could have been given to responses which
did not appear in the original priority list.
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APPENDIX B (continued)

MAYFAJRH COLLEGE
4626 N. KNOX AVENUE CHICAGO, IWNOIS 60630 312/286-1323

Survey Questionnaire

-
CITY COLLEGES OF CHICAGO

We are making an effort to complie a comprehensive
educational need assessment for Northeastern Illinois
University and the new community college to be located
in the Uptown area. Your personal priorities will be
helpful in the-planning of the educational curriculum
for these two schools. The sum of the responseS which
we receive to-the following questions will be forwarded
to the administrations of both educational institutions.

Question One: What kinds of courses, educational programs,
and services would you like the new com-
munity college to offer?

Courses (Examples: accounting, urban government and
politics, consumer economics, English as a
Second Language, etc.)

Programs (Examples: x-ray technology, journalism, data
processing, air conditioning, etc.)

Services (Examples: testing (G.E.D.), child care,
tutoring, specialized counseling, etc.)
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APPENDIX B (continued)

MAYFA1 R COLLEGE
4626 N. KNOX AVENUE CHICAGO, ILLINOIS 60630 312/286-1323

108

CITY COLLEGES OF CHICAGO

Question Two: What kinds of courses, educational programs,
and services would you like Northeastern
Illinois University to offer?

Courses (Examples: budgeting and-finance, linguistics,
oceanography, psychology, etc.)

Programs (Examples: ethnic studies, interdisciplinary,
public administration, environmental studies
human services, etc.)

Services (Examples: research, psychological and voca-
tional counseling, computer services, out-
reach, referrals to clinics and health agen-
cies, etc.)
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MAYFAIR COLLEGE
4626 N. KNOX AVENUE CHiCAGO, ILLINOIS 60630 312/286-1323

CID COLLEGES OF CHICAGO

Question Three: How can Northeastern Illinois University
and the new community college in Uptown
work together in the offering of courses,
educational programs, and services?

Question Four: How could your organization or agency work
with Northeastern Illinois University and/
or the new community college in Uptown?

Let us thank you for your time in responding to the above
questions. If you would kindly return your responses in
the enclosed self-addressed envelope within ten days, we
would be most appreciative.

hn B. Fisluccia, Associate
rofessor of Communications
Member of the President's
Advisory Board on the new
college in Uptown
Alternate member of the
Edgewater-Uptown Community
Mental Health Council
Member of the Mayfair Faculty
Ad Hoc Goals Committee on the
ne colleg-/in Uptown
Ami

AKei.4.,.-
GeorgiGrimes, Director, of
Stude t Teaching
Northeastern Illinois University

Your position:

Your organization and/or agency:
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APPENDIX D

RAINES -HAVIGHURST'S MODELS

Raines Potential Areas Transactional Development

Each potential area is coded as follows:

A. Personal Areas

A-1 Strengthening Interpersonal Relationships
A-2 Improving Learning Skills
A-3 Enlarging Self-Awareness
A-4 Clarifying Personal Values
A-5 Maintaining Health and Physical Fitness
A-6 Strengthening Personal Identity
A-7 Increasing Communication Skills

B. Community Areas

B-1 Community Decision Making
B-2 Voluntary Activities
B-3 Recognizing Community Needs
B-4 Influencing Political Decisions
B-5 Coping With Bureaucracies
B-6 Using Community Resources
B-7 Analyzing,Community Issues

Leisure-Cultural Areas

C-1 Developing Recreational Skills
C-2 Developing Avocational Skills
C-3 Acquiring Historical Perspectives
C-4 Analyiing Cultural Value Systems
C-5 Enhancing Aesthetic Appreciation
C-6 Exploring Alternative Value Systems
C-7 Appreciating Ethnic Cultures

D, Family Areas

D-1 Strengthening Family Interaction
D-2 Comprehending Developmental Stages
D-3 Understanding Alternative Family Patterns
D-4 Dealing With Family Crisis
D-5 Planning for Economic Secur#y
D-6 Understanding Family Planning
D-7 Clarifying Role Expectations



E. Career Areas

E-1 Adjusting to Promotion
E-2 Acquiring Job-Getting Capacities
E-3 Acqu6ring Career Competencies
E-4 Planning for Retirement
E-5 Engaging in Career Self-2i-ippraisal
E-6 Analyzing Career Opportunities
E-7 Evaluating Employment Opportunities

APPENDIX D (continued)

Havighurst's Developmental Tasks

Each task is coded as follows:

I. Early Adulthood

I-A Selecting a Mate
I-B Learning to Live With a Marriage
I-C Starting a Family
I-D Rearing Children
I-E Managing_ a Home
I-F Getting Started in an Occupation
1-G Taking on Civic Responsibility
I-H Finding a Congenial Social Group

II. Middle Age

II-A Achieving Adult Civic and Social Responsibility
II-B Establishing and Maintaining and Economic Standard

of Living
II-C Assisting Teen-Age Children to Become Responsible

and Happy Adults
II-D Developing Adult Leisure-Time Activities
II-E Relating Oneself to One's Spouse as a Person
II-F To Accept and Adjust to Physiological Changes of

Middle Life
II-G Adjusting to Aging Parents

III. Later Maturity

III-A Adjusting to Decreasing Physical Strength and Health
III-B Adjustment to Retirement and Reduced Income
III-C Adjusting to Death of Spouse
III-D Establishing an Explicit Affiliation With One's

Age Group
III-E Meeting Social and Civic Obligations



PERSONAL INTERVIEWS

Services Mentioned During Personal Intervi

Bus the elderly to the college
Birth control information
Child Care
Cpllege could act as a referral unit to dkfferent

agencies
College could establish liasons with Model Cities
and universities to get students on work study
with different agencies

College could establish liasons with trades so
people completing vocational programs could
break in

Counseling for young and old for people to un-
derstand their environment and domestic relations

Counseling people with emotional problems
Drama productions at the Senior Center
Employment counseling
Evening school
Family services
Financial aid
Follow-up programs in job placement
G.E.D
General instruction on what police work is

all about 1

Health counseling by nursing students 1

Help for the elderly 1

Hire people in the community to work at
the college 1

Methods of communicating to Indians city-wide
to publibize services to unite all Indians 1

More professors in the community 1

Organize community groups to participate in
correcting problems such as abandoned autos,
bad buildings, crimes, etc. in cooperation
with police and fire departments

Organized recreational activities
Open use of college-facilities, including the

library
Place elderly in positions with day care

centers 1

Police protection 1

Rap sessions with students on the courses taken
at the college 1

Research facilities 1

School sponsored bingo 1

Seek out community leadership 1

Special geriatric counseling 1

1
1
1
1
1
3

1
1
3

1
1

2
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APPENDIX G (continued)

Services Mentioned During Personal Interviews Fre uenc

Student exchange programs with reservations
(Indian)

Surveying needs of high school students and
then correlating them with the supply and
demand of the labor market as it currently
eXists

Tutorial services
Vocational guidance
Volunteer services for the elderly as resource
people for and elderly courses

Volunteer student program to inform community
doorLto-door about the college, distribution
of brochures, emphasis on low costs of
attending school

Work study

1
2

1

Programs Mentioned During Personal Interviews Frequency

Adult Education 1

Bilingual education 1

Business management (ownership and supervision) 1

Child development 2

Drafting and Architectual Design 1

Health Sciences 1

Housing management (rent collecting, janitorial,
maintenance) 1

Interior decorating 1

Leadership training 1

Medicine 1

Mortuary Science 1
Native American program ("like University of

Illinois, Circle campus")
News media education to determine its strengths

and weaknessea
Nursing
Outreach programs (drug abuse, alcohol, mental
health, Parent Effectiveness Training)

Programs for government related jobs
Programs leading to four year degrees
Programs to re-educate children and break the

cycle of viciousness and degradation at home
Prosthetics
Rigorous academic programs so minority,students

could enter into the professions
Skills Center

1 9

1

1

2

4

1
1

1

2
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APPENDIX G (continued)

Programs Mentioned During Personal Interviews Frequency

Study plan for neighborhood people to prepare for
career in police work 1

Structured programs leading to jobs and the

professions
1

Veterinary Science 1

Vocational training leading to marketable jobs 7

Courses Mentioned During Personal Interviews Frequency

ApPlied Civics
1

Art (jewlry making, silverwork) 1

Commercial courses (secretarial, accounting) 1

Communication arts
1

Comparative Religion
1

Consumer education
6

Cultural identity courses 5

Current events
1

English as a Second Language
1

Family life
1

Geriatrics
2

Health and hygiene
1

Human potential courses
1

Jewish studies
1

Mechanics
1

Mental health
1

Music courses related to Appalachian background 1

Nutrition
2

Personal Safety
1

Physical Education (recreation) 1

Political Science
1

Principles of Non-Violence
1

Psychology
1

Psychology of Child Rearing
1

Reading
1

Self-defense
1

Transactional analysis
1
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APPENDIX

A TAXONOMY OF COMMUNITY SERVICE FUNCTIONS

Max R. Raines

I. Personal Development Functions - Those functions

and activities primarily focused upon individuals or in-

formal groups of individuals to help them achieve a greater

degree of personal self-realization and fulfillment. This

category includes the following functions:

Career Develo ment Function - Providing opportunities
for indiv dua self-discovery and fulfillment with par-
ticular emphasis upon vocationally related activities.

Educational Extension Function - Increasing the ac-
cessibility of the regular courses and curricula of
college by extending their availability to the com-
munity-at-large

Education Expansion Function - Programming a variety
of educational, upgrading and new career opportunities
which reach beyond the traditional limitations of
college credit restrictions

Social Outreach Function - Organizing programs to in-
crease the earning power, educational level, and pol-
itical influence of disadvantaged

Cultural Development Function - Expanding and enriching
opportunities for community members to participate in
a variety of cultural activities

Leisure-time Activity Function - Expanding opportun-
ities for community members to participate in a variety
of recreational activities.

II. Community Development Functions - Those functions

and activities primarily focused upon the social, physical,

economic, and political environment of the community to im-

prove the quality of life for all citizens in such areas as

housing, inter-group relationships model cities planning,
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APPENDIX H (continued)

etc. by working with the established organizations agencies,

and institutions. This category includes the following

functions:

Community Analysis Function - Collecting and analyzing
dignificant data which reflect existing and emerging
needs of the community and which can serve as a basis
for developing the community service program of the
college

Inter-agency Cooperation Function - Establishing
adequate linkage with related programs of the college
and community to supplement and coordinate rather than
duplicate existing programs

Advisory Liason Function - Identifying and involving
(in an advisory capacity) key members of the various
sub-groups with whom cooperative programs are being
planned

Public Forum Function Developing activities designed
to stimulate interest and understanding ofllocal,
national, and world problems

Civic Action Function - Participating in cooperative
efforts With local government, business, industry,
professions, religious and social groups to increase
the resources of the community

Staff Consultation Function - Identifying, developing,
and making available the consulting skills of the fac-
ulty in community development activities.

III. Program Development Functions - Those functions

and activities of the central staff designed to procure and

allocate resources, coordinate activities, establish.objec-

tives and evaluate outcomes. This category includes the

following functions:

Public Information Function - Interpreting programs
and activities of community services to the college
staff as well as to the community-at-large and co-
ordinating releases with the celltral information
services of the college
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APPENDIX H (continued)

120

Professional Development Function - Providing oppor-
tunities and encouragement for staff members to up-
grade their skills in program development and eval-
uation

PrograrvManageMent Function - Establish'ing,procedures
for procuring and allocating the physical and human
resourcesnedessary to implement the.coMMunity services
program

Conference Planning Function - Providing professional
assistance to community groups in the planning of
conferences, institutes and workshops

Facility Utilization Function - Encouraging community
use of college facilities by making them readily ac-
cessible, by facilitating the scheduling process, and
by designing them for multi-purpose activities when
appropriate

Program Evaluation Function - Developing with the staff
the specific objectives of the program, identifying
sources of data, and establishing procedures for gather-
ing data to appraise the probable effectiveness of var-
ious facets of the program



'APPENDIX I
-

POPULATIONS SURVEYED

American Indian
Center

Asian Forum

Beaubien School

Bezazian
Library

Book Box

Brennamann
Schoo

Buddhist Temple
of Chicago

ChelseaARetire-
ment Hotel

Chicago Park
District

Council of the
Mojave, Inc.

Council for
Real Community
Life

Dew Drop Inn
Migration Center

District Sup-
erintendent -
#24, Chicago
Public Schools

District 20,
Foster Ave.
Police Station

District 19,
Town Hall
Police Station

Edgewater Community
Council

Edgewater-Uptown
Community Mental
Health Council

Edgewater-Uptown
Consortium of
Religious In-
stitutions

Edgewater-Uptown
Senior Center

46th Ward Demo-
cratic Organization

49th Ward DeMD7
cratic OrganizatiOn'

Goudy School

Grasimere

Hayt School

Hazel-Wilson School-

Hull nouse-
UptOwn Center

Indian Employment
Center

Japanese-American
Service Committees

Japanese Service
Center

Lake View Community
Council

Lake View School
Coalition

LatinAmerican
Committee:on
Education (EUCHMHC)

Lerner Press

Mayer Kaplan
Senior Center

Mayfair Com-
munity College

Mayfair. President ' s
Advisory Council

Robert McCormick's
Boys' Clubs

McCutCheon School

Montrose Urban
Progress Center

Native American
Committee

Neighborhood Legal
Assistance

New Lawrence SEnior
Citizens' Hotel

North River
Cominission

North Town
Community Council

Northeastern Ill.
University ,

Organization of
the North East

Peoples Church
of Chicago
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APPENDIX I (continued)

Peoples Council for
Community Control
of the College

Police Community
Service Center

Prologue

Protective Services
for the Aged

Ravenswood Y.M.C.A.

Roosevelt High School

St. Augustine's Center
for American Indians

St. Mary of the Lake

St. Mary's Social
Action Committee

St. Thomas of
Canterbury School

Senn High School

Service to Impaired
Aged

Sixth Area Youth
Bureau - Chicago
Police Department

Stewart School

Stockton School

Trumbull School

United Charities

Uptown Chamber of
Commerce

Uptown Chicago
Commissico

Uptown Educational
Program

UptOwn Federal
Sayings &:Loan

Uptown Model
Cities Council

Uptown Peoples
Field Center

Uptown Y.W.C.A.

Voice of the
People

Weiss Memorial
Hospital
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SIGNATURE PAGE

I certify,that I have read and am willing,to spOnsor
this Major 'Applied kesearch:prOject submitted.by-GEORGE
.GRIMES._ In:my opinion itconforms,to%acceptabIestand-
ards'and,is fully adequate in'scopeand quality', as a
MajorApplied_Research Project kor the degree of Doctor.
of Education at Nova University.:

,

Dr. George Aker
MRP Advisor.

I certify that I have read,this MajOr-Applied Research-
Project and in my opinion it conforms toacceptable.stand-
ards for a Major.Applied Research Project for the degree
of Doctor of Education at Nova University.

Ma aret Lindman
ClUster:COOrdinatbr

This Major 'Applied Research Project, was.,submitted to
the-Hpentral:Staff of_the Nova.UniyeTa:Lty Ed.D:'program:for'
CoMMUnity College'FACulty and is acc'eptable asipartial ful-
filiMent-ofthe'reguireMents for 'the szlegree. of:DoctOr
Education.

r. Leland.Medsker
Central Staff Committee Member


